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FOURTH SCHEDULE

HISTORICAL RESUME OF THE DEVELOPMENT OF SPECIAL CHARACTER OF THE

MICHAEL PARK SCHOOL. _/if
"In 1959 a group of people interested in starting a klndergarbéh
formed a working committee, \( J'

In 1962 the Rudolf Steiner Schools Trust was 1ncorporatéd_under
the Charitable Trusts Act. 5 }#
‘\\

In 1964 a 13 acre site was purchased at Okura, on thés B h Shore,
thanks to generous donations from members of the i n$hr@posoph1ca1
Society. A Tot of work and planning went toward,getting a school
started on this site, but the expected urban eué%bpment in this
area did not go ahead, "

In 1973 Hannelore Henning started a day{caye centre in Grafton
using Dr Steiner's methods, but 1ndepg§ﬁs?t 6F the Trust.

Over the years the Trust arranged gy, public Tectures.,  Most of
these were given by overseas sngaker some 1in conjunction with
seminars and exhibitions. AQT*Qﬁfth1s activity stimulated much
public awareness and var1ou$\a%tempLs were made to get a school
started, but to no avail. />*)

|

Then in late 1976 some« ﬁafénts of children coming up toward school
starting age, ca11ed/§\ert1ng of those people interested in get-
ting a school stapted in Auckland. From this meeting a core
group was formed, \wh1¢h early in 1977 made this decision to get a
school started: fg February, 1978, The Trust agreed Lo gjve them

its support. %

In 1977 &(ﬁ\e1ore Henning's Day Care Centre became the official
- Rudolf, Steiner Kindergarten,  The two top priorities were then to
f1nd é}pneer teacher to start the main school and to find a tem-
ite to house it. By the end of the year Pamela Moore

ry
GJEnaeon School in Sydney had agreed to pioneer the school

x§§f>a one year lease had been signed on a house in Herne Bay.

~Jhe school opened with the kindergarten and a composite class up
i to year three. Within a relatively short time the capacity of
the premises was filled and a waiting list formed.

During 1978 the permanent site was found in Amy Street, Ellerslie
and the Education Department agreed to supply the Trust with
prefabricated buildings from the defunct Ardmore Training College.
Also the ETTerslie Borough Council and immediate neighbours had to
be convinced of the desirability of having a school on the site.
Additional teachers had to be found for a two kindergarten, four
¢Tass school,

ATthough the site in January, 1979, was a bare horse paddock, the
school did start on time, thanks to some generous—parents opening

\v
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up part of their home. Within a short time the school was ab1e</(

to move onto its new site. It was now composed of six class—
rooms, three attached offices, various storerooms, a large toil {
block, an old stable bTock and a small bach housing Fred, whom: <the.

school adopted as their resident handyman. . \C ©

Between 1979 and 1987 the school had grown to include hree‘k1nm
dergartens, a primary school and a secondary school up ta class
12, but missing one class. In 1987 full and part- t1m&\gﬁaff num-
bered 28 and children on the roll 370, There aﬁ€\qow in 1989
permanent buildings comprising 2 kindergartens, .a\glassroom 1, 2
and 3 block, a classroom 4 and 5 block, a bu11d1ﬁ \which 1nc1udes
classrooms 7 and 8, art and science bTockgfa\" c1a11st room, 1
prefabrTCated kwndergarteny 5 prefab hxgh cﬁaeW rooms with of-
fices attached and a toilet block. s \ )

The school 1in 1989, has a role of cio§gH ‘o 400 pupils in 3 kinder-
gartens and 12 classes. ~Fees now gtand. 4t $750.00 + G.S.T. The
need to charge such fees has had dﬁu@dverse effect on roT1s ahd
has tended increasingly to restfﬁgﬁ/the school's intake.”

The Steiner Education mogsﬁ\ny has existed for 70 years. Schools
in each of 26 counﬁf/aé\refﬁect cultural and national differences,
and now p1ay a Tajo? role in the educational field of many
countries. /FQ? example, the Dutch Government has assisted in
bu1Td1ng(76§§Feﬁner schools and there are now over 400 recognised

i ,’¢§chools vorldwide., Teacher Training Centres exist in:

Germany Belgium

Denmark France

Finland Great Britain

Holland Norway

Austria Sweden

Switzerland - United States of America
Brazil ) Chile

South Africa Australia

New Zealand

}\
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(1987 information)

ENROLMENT /\
It has been the policy of Steiner Schools that they are pubk@ﬁt§¢y

non—sectarian, non-elitist. They are open to all students @ﬁoxe

{

parents wish their children to receive a Steiner‘edqu'qu If:
NS

Steiner education specifically recognises d1ver§ft\\\of family

UV/\/

backgrounds across race, class, culiure, creed ébd\soc1a1 status

as desirable for a wholesome educational envﬁﬁ@nment
The class teacher or sponsor has been\s%§p5n31b1e for the final

acceptance of a child,

THE PHILOSOPHICAL BASIS

Teaching at our schools hafrfkugflbased on anthroposophy

Anthroposophy is a sgfrfgya1 view of the world which s non-
/f’

sactarian, and wh;ch’

when applied to education encompasses the
whole human P@1$@ jm physical, emotional, intellectual and

sp1r1tual. ). %\/;1tes the approaches of the sciences, arts and

“religion. TN

2
It,ﬁs<;gt a set of religious beliefs.
,\\,y

% nfbrbposophy is not taught directly to the children. Rather, it

o ¥
_Q§§\gu1de3 and stimulates the educational activities of the teachers,

\htﬁ38u1tivated and developed by the teachers as an art of education,
it provides the background to their individual interpretation of
subject matter and method and provides the psychology and physiol-
ogy of child development.

Thus our basic tenet and most important 'special characteristic'

is that the school 1is staffed by freely committed teachers and ad-

AT e MO



4
ministrators who strive to understand and apply the aims and "rd(—:‘as//>

of Anthroposophy. (\'?

The aim of the education is to integrate the personality in. té?@s
of thoughts, feelings and will.  Through this educatlonrthe\ch11d
can develop a feeling for the freedom and integpq %y\o% other
people, a sense of security in life with the ab11]%¥?%® contribute

G LR

socially and participate in democratic co-o gﬁaﬁﬁﬁh and develop a

In striving to achieve these aims _§t 1per education takes its

guidance from an integrated undeﬁ*ﬁgnd1ng of the human being.

This is reflected in educatiofal. pfqnc1p1es and practice, and in
s \“

the patterns of school oag§p1§a fon and community Vife.
The following referenzéskmgy provide further dinsight into the na-
ture of Anthroposqphg and Rudolf Steiner Education:
Rudi L1s§a@/g éud01f Steiner: Life, Work,
P <§ Inner Path and Social Initiatives

\‘:gyhorn Press (1987 UK):

fucation Towards Freedom by Frans Carlgren

%\;;> Hawthorn Press (1976 UK);

‘-""'::-1_'}

‘\ Y “THE COLLEGE OF TEACHERS

In accordance with the Special Character the School has been ad-
ministered with regard to educational and staffing matters by a
CoTlege of Teachers.  The College of Teachers consists of those
permanent teachers of the School who accept joint and collective
responsibility for the guidance and operation of the School, for

ensuring the maintenance of special character, for the educational

N
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development of each child in the school, for monitoring the educa—

tional practices of its teachers and for representing the Schoo;rQ\‘\

)
to the parents, the community and the authorities, The Co11s?e:‘"

also carries responsibility for the architecture and env1wéhment

of the school. ' ﬂ%<i;¢f
The College of Teachers may delegate other groups\gg\wnd1V1duais

to perform certain tasks but the uTt1mate_ﬁg§pﬁhs1biTity has

rested with the College of Teachers. :
Participatory consensus-based decisiq@i@%kiﬁg in the College of
Teachers has been essential to thé@%ﬁéﬁé} practice of the educa-
tion and the healthy adminis Pé\TQW of the school. It ensures

W

Eof operation, and adherence to the

diversity of ideas, f]ex:b?Tﬁﬁy
fundamental princip?;&?;}kihe educational philosophy upon which

> "
the school is grounded,
| )\! .

The College oﬁ%}p&&hﬁrs has been responsible for all educational

N
pelicy dﬁgigioﬁéa the admission and subsequent welfare of pupils
A R

X

~and th, épﬁbintment and dismissal of teachers.

3 :se]ect1on of teachers for the school by the College it-

@éi} has heen essential to the preservation of the special charac-

\c-ter of the education given in the school, (This responsihie

circle of practising teachers has had the task of assessing -the
suitability of applicants for positions within the school or of
deciding who should come to teach in the school and share its com-
munal Tife.)

The teaching body, working collegially, has apportioned the méney

available for salaries on a social and needs basis not solely ac-—

V-

2]
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6
cording to status, qualifications or years of service.

The College of Teachers meets weekly to undertake school adg

»

ministration and to delegate tasks to its members. In addfﬁ{?ngt?

gogical indications, shares teaching experiences anq/pFEQjems, and
undertakes child and class studies to fToster agd\yk;%ﬂop educa-
tional work with individual children and,c?a%% ‘groups. ATl
teachers engage in practical and art1st1@';§£]v1L1es together as

part of their personal and profess1onah éveTopment.

Finally the College of Teachers has\been:responsib]e for assisting

,\ =
in the training of teachers S hjdﬁd%ly with the Taruna Course for
Preparation of Rudolf Ste16§rQ§éh001 Teachers in Havelock North.
A\\

THE CURRICULUM //& 7 %

The curriculum haﬁ axanlversa1 quality and is capable of success-

ful app11cat1@n/ﬂcross cultural, national and social boundaries.
T
The curr;duQUm\of the Rudolf Steiner Schools s founded upon a

: deta1Aed understand1ng of the child as a being of body, sou1 and

the active physical/physiological organism

(Te Taha Tinana):

Thinking, feeling and willing;

(Te Taha Hinengaro);

Self/Identity (Te Taha Wairua).

The child or young person is seen as an findividual having a past

and a future which transcend birth and death.

2 . L
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The kindergarten teaching and the 12 year curriculum in Steiner
72

< \"
%

Schools 1s bhased firmly on an understanding of the development 0;“*$ 3
the child, not just intellectually, but emotionally and phyéicaiiyujﬁ

and in relation to the growing awareness of Self.

Through the curricutum the child is Jed to experfencexﬁhéEJQMQQ in
ways that parallel and support the child's develqpm;\f at every
stage of school Tife. The child experrenCQS\\\ \deveTopment of
humankind's consciousness from ant1qu1¢y?$o the present day.

Thus both the specific content and th@\msthods of presentation of
the curriculum are seTected accordwﬁgbto ‘the age and developmental

D

stage of the child. This i ?tgggﬁfor all subject areas of the

Q,
cureicuTum, (”“;%J
,»%gw ,
Rudo?f Steiner's edugafqgnéﬂ writings and lectures form the basis
’\«o\\
of the curriculum. "< These have since bheén elaborated by numerous

WJ

A o . s
educators and/%bsearchers and there now exists a substantial in-
S8

ternat1og;4§i\terature covering curriculum theory, methodology and

\:\S‘deveTopmenta1 stage of the pupils.
KINDERGARTEN 4-6 YEARS

oy
4 : \':-ll; 4
s

The kindergarten is an integral part of a Rudelf Steiner School.
Play s the child's work.

In a child's first seven years, it is the physical body which 1is
the focus of growth and development.

Through play and story-telling the teacher stimulates the child's

& >

S
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imagination. Play and guided activities are developed using the

child's propensity for imitation. - A1l this s 1in an environmew%f?ﬂ“\
, LN )

of simplicity and harmony, reflected in:- ‘§3;54

.
Y

- a thorough, developed, rhythm of daily activities: _

7

- the teacher's choice and balance of actiVitigs\aneﬁ free

A
&N >

play, music, story telling, painting, dkgwiﬁg&anode1]ing?

hbaking vaa.

- the building design and materials; <\<\\»
V7

- the careful choice of colour scheﬁmf
& the decoration of the room: \§t

- the selection of wooden ana\50$t toys, and,

\
- the selection of oth r‘%&uﬁpment
ﬁx

all of which help cr§9$g\fh%-harmon1ous environment.

The Michael Park ﬁndergarten provides a situation where the en-
N '[.
vironment is cdqguc1ve to the heaTthy development and unfolding of
ANV
the capa?}f*éé\ wof the child. This environment, physical and

-sp|r1ru§ 1% created hy the teachers in charge out of their un-
y derd taﬁ_1ng of child devalopment in the first seven year period
1 SR N
\Eéﬁgd on the picture of the human being developed by Dr Rudolf

g:§3 Steaner and given in his science of the spirit - Anthroposophy.
The Kindergarten teacher aims to work out of the following prin-
ciples as particularly appropriate for the first seven years:

~ The children need a warm, homely atmosphere and a cared-for

physical environment.

"With physical birth the physical human body is exposed to
the physical environment of the external world. Before
birth it was surrounded by the protecting .envelope of the

&
/}M ‘?ma} (-




&
W %
y

RO

9

mother's body. What the forces and fluids of the envelop~ ,/

ing mother-body have done for it hitherto, must from now on——‘

ward be done for it by the forces and elements of the exter{
nal physical world, Now before the change of teeth in he
seventh year, the human body has a task to perform upen -
self which is essentially different from the tasks<of all
the other periods of life. In this period the phgﬁrca[ or—
gans must mould themselves 1into definite shapg&%ﬂ Their
whole structural nature must receive certain % cies and
directions. In the later periods also, growth takes place;
but throughout the whole succeeding Tife, g oﬁth’1s based on
the forms which were developed in this \sﬁ 11Fe—per1od
If true forms were developed, true formégw 11 grow; if mis—
shapen forms were developed, mis—sha Forms wilTl grow.
e can never repair what we have p g]e«%ed as educators in
the first seven years. Just d\\ﬂatUre brings about the
right environment for the phys déx buman body before birth,
so after birth the educator\must provide for the right

_ physical environment. It is the right physical environment
alone, which works upon the. ehild in such a way that the
physical organs shape tQ<w$e1ves aright,”

Rudo1f Steiner ”Th Egu¢a11on of the Child in the Tight of
Anthroposophy," <\,/-§
v

ﬁfx?\\
This physical envlrdmment = all that WhTCh the child takes in
through the sgﬁéé% ~ is of underlying importance.

The Tittlg. éﬁ{?d learns primarily through imitation, not 1nstruc"

;} he adu?ts in whose care the child s pTaced strive to be

imitation — in thought, word and deed.

W rihy 0

QIhé:)chi'fd in this first seven year period is Tike a sponge soaking

up its environment ~ there is no capacity for discrimination be—
tween what is good and bad. It is therefore incumbent upon the
adults responsible for the pre-school environment to make it wor—
thy of this trust, Kindergarten teachers involve themselves in
meatiingful activity such as domestic tasks, crafts, gardening etc
and thereby provide the children with the impulses for their play.

The development of the dmagination is nurtured and encouraged,

\\i
B )

. .‘\\"
)':
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This is achieved both through the programme and through the choice ‘ﬁ

of play materials and equipment. The toys in the Kindergartegﬁw“\,
i .\.

consist largely of raw materials from which the child s abTéﬁgdgr

<

create through imagination whatever he or she needs for plgyﬁx A
2\
child who has been allowed to use the faculty of 1magigé§jﬁh as a
A o
AN
pre-schooler tis more likely to develop into a'ijﬁ}@ creative

G
thinker than one whose early years are poor in this espect.

Young children are will-oriented and nee@;&éﬁﬁwar#iy to be doing.

Rudolf Steiner Education recognises ;ﬁfég‘périods of seven years
SN

in the development of the child aﬁdj e school is organised ac-

?\\‘.).
cordingly.  For the first se*séﬁygars of a child's Tife the will

/ v
o
£ \
¥

facu'lty dominates, v A«:

fiﬁé&?;dfves.

v

Children need rhythm ig

The Kindergarten Mpﬁﬁ§fﬁ{%h a number of rhythms. A dajly rhythm

| N

for each ses§§bn Yis” established which takes into account such
Y

<

N
things as e/short concentration span of this age group, the need

X
for a natural 'breathing' between quiet or active times, formal

'ﬁm;ﬁa? activities. A suiteble daily rhythm allows us te

/.!:.t\~‘\

\:vgjd‘exhaustiong provides balance, promotes security. On a

Qo
<_\:\\;\_\e.'1'der scale there is the weekly rhythm (different activities for

4{ TRy

different days) and the seasonal rhythm with its connection to the
Christian festivals.

The daily rhythm remains similar throughout the week and year; but
the content changes e.g. we have a time each morning for songs,
games, rhymes etc - a 'circle time'. As the seasons change so

the content of this changes but it is always there as a feature of

ooV

.S
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the daily rhythm.

During these Kindergarten years pre-reading skills are developed;™

or rather, allowed to unfold. MWe allow the child to exercise\dnds

develop the Targer and finer motor skills, to use and E%ﬁ%;?enée
language, to reach a Tevel of sensory integraﬁioﬂfg?géﬁégfy for
formal education in the school.  Except in c&§es of obvious
developmental problems when therapy may be neqﬁ%\ary the unfolding
of these skills and faculties are not sﬁ#mmlated Rather the
Kindergarten situation ensures deve]gbmént is allowed to happen

('

naturally, provides opportunity and\(emoves hindrances,

@,

Michael Park School K1ndergar enfﬁs”organ1sed into three groups of -

kcompos1t1on of the group age-wise

mixed ages (4-6+). The 1x
helps retain someth1gg/gf\a fam11y atmosphere. The older child
is able to help yeﬂﬂbér children and the approach to play of the

different ageggtgups contr1butes to a social balance.

&
The chw]d maﬂns at Kindergarten until the seventh year by which_

{ \, N
- time *he organism has developed to the stage of readiness for for-

"

cation i.e. a certain maturity in social, physical,

. <i§é;}01091ca1 and cognitive faculties has been attained.

The Kindergarten teacher needs to be aware of any children who may
have developmental difficulties eg delayed development of estab-
lished Taterality; motor co-ordination; speech etc. A report on
each child going on into Class One is written by the Kindergarten
teacher to ensure such difficulties continue to be dealt with at

school Tlevel.

The attitude of wonder, natural to early childhood, should be nur-

= .‘"‘\’
b
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12
tured and encouraged throughout the kindergarten years.

THE _[OWER SCHOOL YEARS 6+=14+ YEARS

Within the continuous development of the education of the ch1;a

<.

there are two threshold points of transformation. Ihe~f1rst

being between the kindergarten and the lower SChOS}A%éf‘
being between the Tower school and the upper schooq \\-'

’ae'a medium for

During the class teacher years the arts pr
learning. An artistic approach is app}aéé\to all subjects in-
cluding the sciences. Writing, rean/g>hnd mathematics are in-
troduced through pictures, stories a\d act1v1ty Through art the
curriculum works into the chg]d\s/ﬂ1fe and the content is made

//
living and interesting. %\\

The understanding of a'ﬁ‘f&§pect for all Tife and nature evoked hy
/.
a combined artistiglﬁqlent1f1c approach, -followed from Class 1 to
12, nurtures E@e chitd's inner feelings of reverence,
£

(\~ N ¥ . .
The curriqp%gmyié/broad and comprehensive.  Already in the first
P o

AN :
the 6<7 year old begins playing an instrument, is learning

*\j~geoiogy, geography, chemistry, physics and biology, the main cul-

"""J

tures of humanity and a historical perspective stretching back
from the present day through Renaissance, Middle Ages, Roman,
Greek, Ancient Egyptian gnd Indian ages.

Subjects and activities. are taught in a non-competitive environ-
ment.  The child is encouraged to do the best for itself and for

the love of Tearning and work.

AZAE YDA
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In the 'morning circle' which begins each day, the wholeness of »
TN
the child s encouraged through exercises in speech, music aﬁa“ ,

T

rhythmic activities - all harmonising the child and the cié§sa §3*5J/

THE MAIN LESSON

: L)
The Main Lesson s given by the class teacher andﬁ%§§a51esson

btock of 3-6 weeks, An in-depth study Fosrers\gn the child a
RN

deep appreciation of the subject.

One of the central concerns in a Sce1neq\sbh pT is that children
2

experience all the subjects which fomﬁxﬁhe curriculum, 1tself an

organically interrelating whole, as‘@F strong personal interest to

),
S,

them, It is untypical of @hildfen in the context of Steiner

education to have favourlif s§g}écts batanced by strong dislikes.

o
The 'matn Tesson' syg,ggfd$ structuring both the morning and the

whole teaching yeﬁr ;§fa vital tool in achieving spread of inter-
est. e ftn@i;h;%ﬁthi1dren become deeply involved in a subject
if their(ﬁ§%&$§§'%endency to develop a craze for a hobby is al-
,uT] ‘scope rather than if they are confronted with a dif-

v
<

ubject every morning of the week.

-1owed/

nt$

f%ﬁg) main lesson' is therefore a project lasting around 4 weeks.

it\lt fills the space from nine ti11 towards eleven each movrning and
is structured by the teacher according to feeling, thinking and
willing (activity).

Through the 'main Tlesson' children become accustomed from the
beginning of their schooling to involvement as a habit which is an
integral part of their personality.

THE CLASS TEACHER

NS IOA

-

V/




Eurythmy, Bothmer gymnastics, languages andr /;F%sn

14

The role and position of a class teacher in the Lower School s of

Vd %

. ‘l\(

'\

central importance. The class teacher stays with the same class%
taking them through from Class 1 (6-7 years) to Class 8 (13*}

years). The teacher gives the 'Main Lesson' in the f1r5t Gﬁo

'/

hours of the morning and regular Tessons in the var)Q\\ akeas of

study.

Specialist teachers take some of the other 1e.x5ns\ For example,

o

The continuity given by the class tqﬁQberilas a number of func—
tions.  The children in the ear]y~%§ars should have a model wor-

thy of dmitation and later @¥penson whose authority they can

respect and trust. It i Aéﬁiﬁfperson who assists them 4dn their

J
own growth towards fr@é?:M\and autonomy. A corollary to this is
that the teachers themse ves must actively pursue a path of self-

development anﬁ/ se?f—educatTOn and this is expected of Steiner
ANV
h A

teachers. o /3%
o &\\

A seco;d consequence of the continuity given by the class teacher

, 1
o

\7t allows for the development of a deepening understanding

iS{ﬁha

Qiggg}he temperament, the growth and evolution and the essential in-

X \d1v1dua]1ty of each child.

\‘:,.fz"

Continuity enables an on-geoing, accurate assessment of each

child's abilities, progress and needs.
An essential part of the work of all class teachers including kin-
dergarten teachers and upper school sponsors is the development of

close contacts with parents including home visits and termly

parent meetings at school.

%&

-y

&
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Teachers are not limited to specialising in one area of a school

but share a concern for all the children.  Since Steiner Schools

<.

are fully unified, teachers may take classes at any Tevel ﬁ(f&_

kindergarten to upper schoot. ”

R

4 ; ; : ; RN
Finally, whilst the value of academic and formal \ﬁé1n1ng is
Pl
p =

recognised, it should he emphasised that other.per;ﬁﬁhl‘ﬁua1ities

Vit
and experience are seen to be equally, 1if n timoreq important,

Special emphasis is placed on the teacher's attdstic and musical
/'.4’—"\‘\.

{f N S
attributes. These skills extend infé\x Je community through

s

workshops, seminars, etc. o=
RNk
'Rudo1f Steiner Life, MWork, Inner Péth and Social Initiatives’
Rudi Lissau Ch 7, p 118. Ty
\'../-' S

"At a Steiner schoo{r%f§§%eacher feels responsible for es-
tablishing a relat .\sh%p of trust to each of his pupils,
for building ypShier™ class into a well-integrated social
group and for<beihg a mediator between the class and the
world. At @vary stage one will endeavour to bring the full
reality of the torld - natural as well as social - to one's
childreny but to do so in a way which corresponds to their
emotiaﬁ&iﬁ@ﬁﬁ intellectual development.  One relates them
toth “world and knows that an education bereft of human
vafues Teads to alienation and lack of purpose. So Steiner
A46hooTs have developed the practice of handing over respon-

H/>‘ﬁbfﬁity for a given class to one teacher who will, for
tggj“%fght years, be their companion and teach them most sub—
\‘?\Uect&

== In order to mediate properly between the given world and a
group of children it is necessary to enter fully dinto each
subject under consideration. No Tonger is it enough to
find a suitable textbook and then issue work sheets to one's
pupils to test how far the subject matter has been under—
stood. In this way only a superficial contact with the
subject matter in hand is established, and this only on the
intellectual level. The Steiner school teacher will at-
tempt to involve the class emotionally and practically with
the study in hand and so arouse interest and active involve-
ment. To this end many subjects are taken in block
periods, extending over the first two hours each school day
for three or four weeks. This would make it possibTe in a
block period on China to cook, serve and eat a Chinese meal,

A
/




16

to use Chinese brush strokes ‘in writing or to paint a
landscape the Chinese way. So the class gets a taste of a/t.
different way of Tife and form of experience, and is not™
fobbed off with abstract facts and statistics," _ ii )

Hawthorn Press (1987 UK}y \H}

UPPER SCHOOL 14+=18+ YEARS ' (

//4\:;__,
'Rudo’f Steiner Education. The Waldorf Schools,” ¢ O
L Francis Edmunds Ch 5 pp 75-76. ; \‘\};\’;‘b 2.

e B,
"To take the adolescent through the hiﬁf}‘ﬂ:ﬁ;\‘a\nd deveTopment
of art as the revelation of evolving 'ét)}ig;d';' to educate him
into the meaning and appreciation ,-,G'FI%\éQetr‘y as the madium
wherein the centre in man finds /A&ipshfip with the heart of
all creation; to unfold the nagice of Tove, by way of the
great sagas and Titeratures of.the “human race, as the search
of man for his own kingdom:to show that the ideals man
carries are the earnest he hat of his true estate, that
there 1is conception in %-;t;_l_l_‘éi;\_g‘pirit as well as in the body,
that moral imaginatiom 1" hot a chimera of the mind but a
power for renewing ﬁf R to discover that history follows a
mighty plan of profise and fulfilment, that it leads from a
state of moral ahdsspiritual dependence towards the goal of
self-mastery afid, self-determination, from community by de-
scent in the=past to community by assent; to demonstrate
that naturelhag depth as well as surface and that as man
grows inAipsight so will the ultimate goal of science be at-
tained s thesrediscovery of the divine; to come to an under—
standing“of the spiritual heritage of the Fast and to an ap-
préciation of the spiritual promise of the West: to see that
gen are made different in order that they may grow more
/f}_<%’eat1y united; to perceive mankind, with Paul, a many-
< o niembered, but One Body filled with One spirit; to Tearn to
70N See warmly and to think humanely; to recognise the meaning
Wi/ of "to die in order to Tive' and to see the many deaths that
=Y man must die to gain his immortality; to educate youth along
such ways, positive towards others, resolute in oneself,
careful in study, thoughtful in observation and self-
expression, to pursue all this with enthusiasm and with
faith in the attributes and striving qualities of man - to
do this to ennoble the mind, to fire the imagination, to
fortify the will and to quicken initiative for Tife. To
lay such seeds as may produce new vision and discovery in
the years to come, this we regard as the primary task, the
duty and the aim of an education worthy of its name, The
task of the teacher is not to mould the mind but to enable
it to grow to new dimensions - dimensions, perhaps, beyond
his own reach. It 1s thus he serves the present for the

% future, "
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Rudolf Steiner Press, London 1975

&

a3 Y
There 1is a cohesive, planned curriculum that carries from loweg. é; T

\/J
upper school, In the upper school a class sponsor fis 11nked
each class. This sponsor may progress with the onpg\peop1e

AN
throughout their upper school education. ; (\“‘%ﬁ A

High School teachers guide the students towarq§‘th§\percept1on of

the underiying patterns and phenomena eg _{ : ncept of Revolu-

!{,rf-;'{\l' 3
tion, not just the dates and places. ,G§§a1gé uing of factual data

is minimised.

\‘}‘ \'
{a broad based curricuTum in which

The young person 1is taught

all students part1c1paE?Q\\ B%s1des traditional subJects and those

already begun in Lrykﬂbwer school the curriculum includes such
- \ ""\

topics as H1s§9rykof JArt, Drama, Philosophy, Projective Geometry,

{2
Surveying, F1?stvﬂﬁd Nutrition, Architecture, Book-binding.

/\S
Pupil prbgwes is continuously assessed, the emphasis being on the

devg lg;@eﬁt of skills rather than purely a retention of knowledge.

\e?,onal development s seen as the main purpose of study and

N

RN
)

Tearning.

In a conscious way the teacher seeks to present the interrelation-
ships between subjects and their relationship to the human being.
For example Tlimestone would never be considered in its chemical
sense without a considerétion of the biological development of the
Tiﬁesﬁone also being presented to the class. The biological,

geological and finally, chemical significance of limestone would

A
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be given a full appreciation, A similar parallel can be drawn .
X

between mathematics and music.  The holistic view of subjects Efrth

o

carried into every classroom. \;xij”

Main Tessons continue to he given. They have the same 1nﬁ§nt be~

hind them of deepening appreciation through 1ntens1xé§§$per1ence

and concentrated effort,

The rhythmic quality of teaching continues andﬂ\\ﬁFefTected in the

daily, weekTy and annual timetable, ( 1\';

In the final year at school (Class |21\§\é sfhdents are internally
assessed Tor Steiner School based 5$§}h Form Certificate. UWhile
they may choose specific subjecﬁ% Jor this assessment, they still

Vals
continue to participate 1%\f Wfull school programme of main les—

N
SONS. <<£?\%
2
During the upper<s§ﬁbol years students may participate in such
)
publie exam1n§§;pns “as Goethe Society exams and certain subjects
//‘
for Bursanyg,/\However, there is no compromise in the curriculum.
. To ag/ggmodate these directions the students participate in the

choo programme and supplement their studies as necessary.

notﬁajw
<§hBBECTS SPECIAL TO A RUDOLF STEINER SCHOOL.

Eurythmy is an art of movement developed by Rudolf Steiner

taught from Kindergarten to Class 12.

Form Drawing taught from Class 1-8.
Projective Geometry from Class 9.

Bothmer Gymnastics taught from Class 3-12.

Handcraft taught from Class 1-12.

- Languages (German, Maori [sometimes Freﬁch]),
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(Latin, Greek taught from Class 1).

'Eurythmy is an art of movement designed by Rudolf Steiner, whighf\i\

in a highly discipTined way brings the sounds of speech and tonag™

&,

of music into form and gesture. It is used as an art formiénd as

f\
a therapy. ' 4/0§<: )

Form drawing as designed by Rudolf Steiner, ‘is ?ﬂ]\éPtTStTC ac—

AR

tivity which develops the child's eye/hand Gqurdﬁhat1on and spa-

tial appreciation. It has many app]?catyﬂﬁpajn practical and ar-
)

tistic endeavours. (\- s
\\

/f\'

- _\\ )

Projective Geometry as practical 35 erience of modern synthetic
N

geometry in 2 and 3 dimensi ns»‘ﬁﬁ developed by such people as

:/‘5

OTive Whicher, is taught Tnj%hg{H1gh School, We_do this to help
develop clear creat1ve<fﬁ¥qkﬁng

Bothmer gymnastlc _was Eéve!oped by Graf Bothmer in the original
WaTdorf School; ?hrough conscious movement it brings about spa-

( b

tial auarqu, Qdﬁ& a balance of tension and relaxation, Like

_ N '
‘ eurythmy T s intimately connected with Steiner's developmental

"\'.

ps éh:“ogy and 1is incorporated in the schools' physical education
<érd\Pammes,

. o ‘\
\:\ﬂust as there is a curriculum for class work so there is also for

*“ handwork. Basic skills are Tearned in knitting, sewing, crochet,

clothing and machine sewing. Natural fibres are used extensively
in the school. Muchris gained after the initial struggle of
grqsping a process through the ongoing work and achieving the
finished result.

The Rudolf Steiner schools also have a comprehensive and detailed

P
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art curriculum as well as a well-developed artistic approach to

{

' Spectalist teachers are needed for handwork, eurythmy, Bothgsﬂs'

gymnastics and language teaching. ;g:ﬁ;

Special consideration is given to appropriate bui?diﬁg%ﬁépiﬁ%ﬁies.

The above mentioned subjects do not stand alone aqdigéparate from

\\-,'
the curriculum but are intimately woven inﬁgaiﬁéﬁwhOTeu AlT
pupils take these subjects. fajﬁg%2*ﬁ
o\
i The full effect of these subjects wgﬁliﬁb%”be seen until adul-
Corna N d

th OOd n 1\\5 i
FESTIVALS AND RHYTHM (¥:§§4¢

R

X N\

- We have referred to the dajtySand seasonal rhythm.  The festivals
W) '
celebrated in the schquj§§§“a1so part of this rhythm. Not only

/ff N
ﬁhidus festivals celebrated but special fes-

are the well known;2§1

tivals are giy%g significance, They include Michaelmas and St
&, ‘?:\g\’ p

Johnstide,ﬂ§p§c§ﬁfﬁend—of—term festivals and seasonal festivals.

Many fa§t¥ﬁajé are celebrated as part of the school day, but cer-
@

ta@gz, ff?ba1s are more appropriately celebrated in the evening.
%ég:ﬁp“g;e a new school we are still in the process of determining
Qg%iﬁﬁﬁch festivals and events are most appropriate and important for
<f?§m7‘ﬁ:our children to experience as part of their education. Therefore
(‘%iigff? the festival observances may alter with the continuing growth of
{q_ff’

5
2 . the school,

A

N g

)

Y.

The four seasonal festivals (see appendix)
Currently the four seasonal festivals are celehrated by Michael

Park School. Several weeks are spent preparing the children

/’}’
& S

woodwork and metalwork. =

2

~ o

o S Y

L~
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through singing, music and stories, for the coming event.

The same preparation occurs for religious festivals Tike Easterdﬁf

2R

and Christmas. Q\ ) N
\\H:¥,

ATl festival celebrations are approached with a blend of ¢Padn~

tional activities and a contemporary perspective. (‘“ ®

WORK FESTIVALS: Once a term the parents of the schoéii?%e invited

to attend a presentation of the children's worK ““This usually
takes half a day and is an important pard }b*\ﬁhe Tife of the
school. 4'\~\;\

Once a year we have an Open Day on q\ggkurday when the children's
work is displayed and all the teache?ﬁ are present to explain the
education to the public, QQMT’ehwidren are expected to attend,
and each class will qﬁf&ggmﬁerformance of some &spect of their

work be it rec1tat1aﬁiﬁ vama, singing or 1nstrumenta? work.

RELIGIOUS INSTRUCT{IONX'

Although Re]igiéﬁs instruction in a Waldorf School is Christian,

\

\,u’ 2

it has G%h g to do with dogma or sectarianism. Particularly in

é\vat1ons of nature are made telling us how, for example a bud

) unfo1ds, a leaf grows, an ice-crystal forms. The rhythms of the

day and night, sleeping and waking and the seasons are also part
of the content,

In the second phase the 1ife of Christ is retold in the form of a
synthesis of the Gospél accounts, and Tlater the Gospels are

presented individually.

e

RS RO N A
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One also deals with the biographies of people who have struggTed

7

=y

to make something worthwhile,

rences in historical Christianity, Here, the Tives: nf the

apostles and great teachers such as Augustine and Tt g s/Aqu1nas

o

are studied.  Lastly, one surveys a broad generad. o\%11ne of the

Pl

history of all the major religions of the wor Iq Q\v;uzx,c‘;i looks also at

the many spiritual paths in the world tod?y‘\<i

ReTigious instruction thus dovetails ?1\thé major stages of the

WaTdorf Curriculum, ﬁﬁﬁgl“'

THE SCHOOL_COMMUNITY _ﬁ§§u¢

‘;\

Besides the College of Teaeﬁﬁﬂst our school has a variety of sup-

~ porting groups. Th ﬂgTude the proprietors or trustees,
gg N

management gPoups{ ﬁﬁént representative group and numerous
general school/co&muﬁwty groups, all of which contribute to the

P
social, ecoqule\dﬁd administrative Tife of the school,

27N

AN

\

chhagi Park School is a member of the Federation of Rudolf

Sfe{ﬁaﬁ’WaTdorf Schools Inc.

Ne This resume shall not be construed as adding to or amending the

Special Character of the School as defined in Clause 7 of this

Agreement.

160889

X

)

In the third stage (Tifteen to eighteen years) one surveys 0c qrm”

ST e o

S TS
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BETWEEN éf

RUDOLF STEINER SCHOOLS TRUSTgmf}

N ,; iy

™

Proprietor

HER_MAJESTY THE QUEEN acting by
‘Minister of

P

- :
' NDMENT T0 INTEGRATION AGREEMENT

= ;:}\:
. ' Q i

David Gibbs
Solicitor ™
Highland Park
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THIS DEED OF AGREEMENT is made

this 9% o day of /}Pm' / 1992 =

. P

BETWEEN ~ RUDOLF STEINER SCHOOLS TRUST a duly constituted BOay g ‘»
pursuant to a certain Deed of Trust dated the 4th t:iai';g'_}'—'-j'!
of December 1962 (hereinafter with its success§r§§: -
referred to as "the Proprietor") of the first paz;;i:ﬁ

' t\::;)-'

AND HER MAJESTY THE QUEEN acting by and thr?}’f}l\\\the
Minister of Education (hereinafter referred(td/as i = T
Ministexr") of the second paxt R

WHEREAS

A. The Proprietor and the Minister enterdd into a certain Degg

of Agreement dated +the 29th .day, of September 19854

g

(hereinafter referred to as "‘tgé\fﬁﬁiagration Agreement™y _
f_/ it ® .

B, The parties wish to va:r:/‘xj\-\,;ﬁm Integration Agreement in
74 &

manner hereinafter app {Q%\J,/flé\
)
NOW _THIS DEED OF AGREEMEIé/WITNESSES and it is hereby cbvenanted
) Sy \\\\ d ' -
f}/z\b\gf “and between the parties hereto asg

agreed and deéclare
.follows: - _ LN
AN

1. This agr ,ééniz shall have effect as and from the
day o¢\{/\r§t‘3ﬁ“ ﬁff"\ f 1993 © (hereinaftey
refeﬁ%si@:"to as "the effective date of this Agreement"),

%xed to the Integration Agreement is 'a certain plan of

44
29 ?ﬁﬂ'ﬂ
L\ . . ;
~ e Proprietor’s land showing the 8chool Premises ang
designated thereon iy

; 2"excepting certain  buildings
accordance with the Second Schedule to the Integration

Adgreement. -

o The parties wj__sh to vary the Integration Agreement tb the
intent that Block XITIT shall as from the effective date of !
this Agreement be part of the School Premises to which the : j!
';;

IS Z N &4_3(.;@3,;




Integration Agreement shall apply and Block  XI
(hereinbefore forming part of the School Premises) shall as
at the same date cease to be part of the School Premises
and the Second Schedule to the Integration Agreement shall

be construed accordingly,

The parties acknowledge that Block XTIT complies with the

Ministers requirements as at the effective date of £
2

Agreement and a plan thereof is hereunto annexed fogiéﬁe”

purposes of identification.

2N
< F \.

W s
v

The Proprietor hereby repeats and confirms the‘ \xeementb,
covenants and warranties on the part of t é “Proprietor

-contained in the Integration Agreement ;e(thé intent that

as from the effective date of this %éfégment Block XIIrT
shall be construed as being part of tH%‘School Premises and
any obligations in respect of Schoa\’gremlses contained in
or imposed by the Integratlon A r‘ement whether express or
implied shall apply (inter b‘in respect of Block XIII
as though the same had be cluded in the definition of
School Premises in the szg;d Schedule to the Integration
Agreement, (ﬁ\

(/p

¥
-The Proprietor hﬂ@sby covenants with the Minister that as
from the effecﬁ&ve‘date of this Agreement Block XI shall

not form parﬁk%f the School Premises but may be used by the
Proprletor\\s can Barly Childhood and Education Centre and
the Pr —¢§tor shall apply for the same to be licensed Fox

\.

the Qg. “of children under the age of five (5) vyears
\

attending pursuant to the Education (Eaxly Childhood
enﬁres ) Regulations 1990,

ﬁSave in so far as the same have been hereinbefore amended

the parties acknowledge that the terms and conditions of
the Integration Agreement remain fully binding and in forece

between the parties.

IN WITNESS WHEREOF fhese presents have been executed the day and

year first hereinbefore written in manner hereinafter appearing.

f T /by él{
ML /lfu,%j%bl

e,



