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Dear Mr Davis

Thank you for your request of 9 February 2015 for the following information:

o The report issued as a result of the Ministry of Education’s investigation into
allegations of bullying at Te Ra School.

Your request has been considered under the Official Information Act 1982 (the Act).

An investigation into Te Ra Waldorf School (Te Ra) was initiated by the Ministry of Education
on 11 December 2013. This was in response to a complaint received by the Minister of
Education alleging racist aspects in the Steiner belief system as espoused in anthroposophy,
the special character of the school. The complainants claimed that the curriculum, learning
and teaching at Te Ra was racist. The Ministry treats any allegations of racism in schools
very seriously and will take action to investigate if a complaint is made.

The investigation at Te Ra found no evidence of racist elements within the school curriculum
or in the delivery of the curriculum. We are satisfied that the school is operating as it should
be.

The school, along with the Federation of Rudolf Steiner Waldorf Schools in New Zealand,
has written a formal response to the findings of the investigation. This response, along with a
copy of the investigation report, is enclosed with this letter.

Thank you again for your request.

Yours sincerely
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Final report of investigation into complaint
against Te Ra School £

1. Background N
In late November 2013 a complaint was sent to Minister Parata about Te Ra School. The complgjff\f:}_i,

was by email and very brief. The substance of the complaint was that the education offered agTé"»ﬁ'a.x
School is based on the views of Rudolph Steiner including views about a racial hierarchy. _:F\Pl%:\}:;-;,:“
complainants asserted that these views are not simply historical but are held hy some(‘géaé}@bré"a nd

are reflected within the curriculum. o W

o NN
Given the time of year, | was asked to conduct a preliminary investigation and/rgﬁdgjt}i?b‘the Ministry
before Christmas. The preliminary investigation included discussions with th:&{lojr'zp\}inants and with
the School along with a review of material provided by each party and by qﬁé‘l\ﬂl,] nistry of Education’s
P )|

Senior Advisor. F )
The findings of the preliminary investigation were that the compla;_if@nisqaised a genuine and valid
concern about racist comments embedded in the Steiner philosopm\ f Anthroposophy with the
Board and management of Te Ra School. Initially, the School’sg sBpnse to the complaints and the

complainants was inadequate, resulting in a number of s a'}d everal students and families
leaving the School. From 2013 the School has taken th(- -eompjaints more seriously and has taken

meaningful steps to address the concerns.

affie
U
The complainants were not satisfied with the fj{!ﬁ’% the preliminary report and wrote again to
the Minister asking that the investigation cgﬁﬂ_’ - {é
&\
N

2. Further investigation ¢,
In February 2104 | was asked to fi rtﬁﬁffﬂ%stigate this complaint. The first step was to talk again

4

with the complainants to gath%yfﬁ -:'l\[\‘\er‘:'\picture of their concerns. In addition to talking further with
them, discussions have invoL\ied group or individual conversations with:
o

o 5 current or ex-staff fmémbers some of whom are also parents of former students

e agroupofe IV %ff'a, faori representatives (whose views are presented in Appendix B)
G NG

e 7 parents{h\o i}a & withdrawn students from the School.

N

\
4

® L \\. . . . . .. . .
All these peo Q‘-\spﬂght to have their views included in this investigation.

& "
Followin __:rh%S\/énversations | provided an expanded summary of concerns (summarised in Section
4 of thi {éﬁ‘ Irt) to the Board Chair and Principal with an invitation for the School in whatever way it
wa (5 toy The School’s response is summarised in Section 5.
[f-ad sﬁé‘n to these conversations this phase of the investigation has involved familiarising myself
5 q"\fwiﬂ;ﬁhe international debate over racism within Anthroposophy, and with the protection of special

3. This report

This report includes

o further discussion of the concerns of complainants and other (Section 4)
e aresponse from the School (Section 5)




Confidential

o asummary of contextual issues including the international debate and the protection of
special character (Section 6)
e findings and conclusions (Section 7).

Appended to the report are two statements. One from the initial complainants outlining the actions //\‘
they believe are required to address the concerns they and others hold and one from Mana Maori. M S

4. Further investigation of the complaint

This section of the report gives further details of the concerns expressed by the original

complainants and shared by others. ( R -) 5
N ]

4.1 Racism within Anthroposophy and Waldorf Pedagogy and its inﬂuenge‘gé}i‘ﬂiéﬁa
The complaint is specifically about racism within Anthroposophy and the influence of \ ~ A

Anthroposophy on Waldorf pedagogy and on teaching and learning at Te Ra School.x’w \
< '3\

The racism within Anthroposophy e
Allegations of racism within Anthroposophy are not restricted to New Zealand-afid there is robust

international debate on the matter. Among those worldwide who agree tHat I‘?:i};i m can be found
within Steiner teaching, positions range from those who acknowledge fo}afﬁd'@vords or phrases
within Steiner’s teaching could be ‘interpreted as racist’, to those ho_‘ar wdeeply concerned about
embedded beliefs about the value of different races and cultures.%gﬁmplainants and others who
have left the School are of the view that racism is embedded ir\\Ar;hPoposophy and Steiner’s

teaching. \\“\ :
e
Anthroposophy within Waldorf Pedagogy (ﬂ\‘b
One of those who spoke with me explained it as the'yl ~'g§f|um being shaped by a historical picture

of human evolution. Waldorf pedagogy is based "'\gtihe hild incarnating through three distinctive
seven-year cycles; the theory being that an inq‘w{ﬁu%ﬂ repeats in the first twenty years of life the
spiritual-cultural evolution that humanity {5 Whole has undergone historically. An example given is

the ‘caves to cathedrals’ picture oﬂenﬁted%yieachers when talking with parents.

It was explained to me that within V\??l\\jcépffpedagogy young children are believed to be in a state of
‘collective or tribal consciousneﬁ’%\%’.iéﬁ directly relates to so-called ‘primitive’ or indigenous
cultures. From here the child E\:’CE'I'VQS fo a more developed consciousness linked to civilisations such
as Indian, Greeks and Ro r’}‘\s}__u‘ntil, by Class Seven, the child is pictured as person of the

N

renaissance. A

This hierarchy of raﬁs\llacé darker-skinned people as naive and lighter skinned people as more
enlightened. Th{as%xt\ dimensions of evolutionary thought—the evolution through the races and
the evolution &%hé‘child—are intertwined. The resulting pedagogy and curriculum is set within in a

Eurocentr]c%ﬁa{r}/'v\\fork which raises concerns about the implications of this for both tangata whenua

and othérsk
RETSN

szeﬁﬁu\fr{ce of Anthroposophy at Te Ra

T@Q:G Hiplainants and others spoken to in this phase of the investigation, several of whom have
qi:fl;;e_gnféssociated with Te Ra for a long time, are convinced that Anthroposophist thought and
\/>,/> A\ea'ching underpins the pedagogy, the view of human development, the approach to children and

e \;’?”the relationship with parents at Te Ra School. Because the influence of Anthroposophy on staff and
/\/N/? practices at the School is not openly acknowledged or discussed, the complainants and others have
(/é)}‘\\/ found it difficult to engage the School in a discussion about the impacts of that influence.

Ny Those | spoke to agreed that the School does not promote the full impact of Anthroposophy on
Waldorf pedagogy to parents. Anthroposophy is promoted in lectures and parent meetings, but the
former teachers described a culture where parts of Anthroposophy are deliberately not discussed

with parents on the basis that only those with a’deep’ knowledge of the ‘spiritual science’ of
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Anthroposophy will understand it and others may ‘misinterpret’ the teaching. A parent of a former
student said this:

When you join the School community as a parent your understanding of
Anthroposophy is very partial and it takes some time to become aware of how

Anthroposophical teaching impacts on the curriculum.?

Furthermore, because Anthroposophy is a ‘spiritual science’ the spiritual nature of the philosophy \/
makes it somewhat impervious to critique. | was told that Anthroposophists claim Steiner’s onginal v
theories and concepts were examined through his ‘exacting clairvoyant scientific research’, A N
something which is difficult to define and even more difficult to question. RN \

Many of those interviewed for this report spoke of the things they valued about the Sch6o!\@d
some of their sadness at having to leave. e

4.2 How the School has dealt with this issue
Of almost as much concern to those | have spoken with is the way the School<ha§ r%ponded when
individuals and groups have attempted to explore the issue of racism wrth*n Arﬁ roposophy and

Waldorf pedagogy with the School. /\\ _
Y

Initially, many thought it would be straightforward to get rid of raci m}m the pedagogy. The first

surprise to them was that most of the Faculty denied that racism \ﬁq\;resent One person said this:

We were very hopeful in the beginning. We thoug \sduoufd be easy to fix —
people would see the racism in Anthroposophy, %e%z\éi‘ it and work hard to make
sure it had no place in anything the School df T wasn’t the response we got,
the response we got was ‘By saying thes you are hurting us, we love your
chrldren There simply wasn’t a w:lhng’n 62 to engage with the issue.

Another initially looked to the School to pr(dafeadershlp in this international issue:

A really willing School Wou!d’{ggd the change We fought, we fought without
igniting the spark of des ef()r f‘eal change.

A

Although shocked, not all were surprl sed by the School's response to the issue given their own
experiences of trying to ra{é)these concerns and other issues with the School.

question ed answers to. The only answer | got was that | didn’t

I brough ti,‘/ r/ ;} Sarly, in writing, what | thought was wrong. | posed it as
understa d misinterpreted it.

Indf \m@ have terrible trouble with the School. It's not until you get together
/f cm\d talk about it that you realise it’s not just you. Because of the secrecy everyone

‘\\baﬁ!es alone.

}-' " As staff members it became very uncomfortable to work at Te Ra if colleagues got
the sense that you were prepared to consider whether the allegations of racism

had any basis.

/N/\;\/ Several of those | spoke to were particularly distressed by the way the School has responded to
Q\/ those who have raised the question of racism in the School.

1 All of the quotes used in this report are taken from people other than the two original complainants.
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Their [the School's] way of dealing with the criticism has been to ostracise, vilify
and exclude anyone who takes issue with them.

For me it came to a head when | saw how Krissy and Sophie were treated. I didn’t
want my children to be part of a place where good people can be treated like
that.

A number of those who spoke with me said that they and others who have left the School because
of either their concerns about the pedagogy, or about the way the School responded to questions
about the pedagogy, have not given that as the reason. Some people said that it had not ‘felt safe’io *
tell the School why they were leaving. Here is one comment: ( . )\

My experience of complaining to the School has been so unsuccessful. When we /\\ ‘*-‘;\\.;'
decided to leave | just didn’t have the energy to tell them why. They will have r{o %

record of why we left. \\‘\

Some former parents and staff members acknowledge that, to an extent, the Seh"b} has tried to
address the allegations that have been raised. However, although some conside \ he School’s intent
is genuine, they do not believe that the steps that have been taken will get Jfg t S root of the

roblem. This is one comment:
P \X)

The steps that have been taken by the School to address t &Legat:ons of racism
are half-hearted, it’s like pulling teeth. Because they dgn’t understand the
problem, they can’t fix it. There is no real commum'?‘ -ab%g@rsaﬁon taking place

because they do not see there is a problem. —i

All of those who contributed to this summary agr no’ i’evnew of the curriculum or the
pedagogy conducted by the School is going to b ua e because the School can and will only be
ffd W

able to look through the lens ofAnthroposophfa fill not be able to stand outside in order to

critique it. (( \\

Some former members of Mana Maori; {))(ed to me what was for them a very painful process of
working with the School to develo the Dec/aratfon Against Discrimination that was issued by the
School in November 2012. Mang*]\/la ri went through a three-month process with the School to

reach the Declaration which in the'end they described as ‘a compromise on hoth sides’.
\1
Most disheartening for Ma< IVIaori was that when the Declaration was finalised and Mana Maori

wanted to take it back f‘o tﬁe parent community for discussion, the School did not wish to make it
public. Under pres Mana Maori, the School then wanted to simply present it and not enter
into dialogue with ia% about it. The School did not want Mana Maori to have an active voice in
the presenta{mn\t consigned the group to the role of silent support, with a karakia to begin and
end the presentat lon of the Declaration. Mana Maori is of the view that the School’s behaviour at

that p |fft cbptradicted the Declaration.
d
4._3_, ﬁf/he way forward

Sophjé Perkins and Krissy Dussler, the original complainants, still want to find a resolution to this
§ ué. Both of them can still talk positively about their involvement with Te Ra and the many
rengths of the School. However, they are resolute in their belief that the influence of
/ Anthroposophy and in particular the racist perspectives within it is harmful for children and families
in bicultural Aotearoa. Sophie and Krissy have summarised their position and what they see as the

way forward. Their report is attached as Appendix 1.
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5. Response from the School
5.1  Further work in 2014

Following more conversations with the original complainants and meetings with a number of other
ex-parents and ex-staff members earlier this year a summary of further concerns and issues raised
(Section 4) was provided to the Principal and Board Chair with an invitation to Te Ra to respond in

whatever way it wanted to,

The response came in the form of a meeting with the Principal, members of the Board and College,_iﬂ X
late May 2014, a conversation with the Student Achievement Function (SAF) Practitioner and tlz(e"—:sk_\; :

provision of a range of School planning and review documents. SN

¢ N\~
At the meeting with the Board the Principal opened the Board’s response with this commgnt\ h
acknowledging the issue and its widespread implications: & \%“}

The complaints are going really wide from philosophy to pedagogy to s S
employment matters. The racism in the source text has been carried. mt the
wider arena. Every Steiner school is doing work on this. The racism in t??e source
texts cannot be undone, what matters is what we do with it cm’ What we don’t do

with it. N Q\

The Board again acknowledged that the School’s initial respanse to me;ausm concerns raised by

complainants was slow, and when it came the response was ng\a\t\lsfactory It further recognised

that the process of drafting and presenting the Declaratio v$J fndt well handled by the School. The

School understands and accepts much responsibility fo I\ t that was caused to those involved

and says that out of this came a recognition that t?i \(,enéy and communication between the
hand

School and its community did need to be improve at work is being done.

Several times in the course of the conversatcan%h—,g comments were made to the effect that, ‘/t took

us a while to wake up’. *

The meeting described the several stran((ﬂf work underway to address the issues. The most
significant of these are the curri \m\dévelopment worlk happening within the School and at a
national level through the Federatlog of New Zealand Steiner Schools; the review of Te Ra's special
character guidelines led by he 'Kapiti Waldorf Trust; and, the work that has been pursued under the
guidance of the SAF to d\evelo teachers’ cultural competencies and the School’s community
responsiveness. Th Wc?rk Streams are all embedded in the 2014 Charter in these words:

~ Goingorto’ 22)14 and beyond, three main focus areas have been identified

thraug?h ommunity processes in 2013: curriculum development in view of the

Mgorf: perspective; articulation and understanding of the School’s special
\character developing bi-cultural partnership and participation as a strong culture
/a}ah‘ levels of the School’s operations and processes. (Te Ra Charter 2014)

;;5_‘.‘ )‘ Curriculum development and pedagogy
5 described in the Dec 2013 report, the School had already completed a curriculum review which
/fesulted in revised curriculum guidelines. Further work is this area is indicated in the 2014 Charter

/ \ 4 which includes the following strategic objective under the curriculum goal:

/

R »
)‘ h\'4 A New Zealand Waldorf curriculum is delivered at Te Ra, arising out of Anthroposophy and

\'\- applied within the context of the Kapiti Coast and Aotearoa.
- Astrong, integrated Maori content is evident: perspective, tikanga, te reo, kapa haka
- Curriculum content and delivery ensure that students develop an understanding of New
Zealand's identity as a Pacific nation with a bi-cultural foundation and a multi-cultural
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society. (Te Ra Charter 2014)

Curriculum development work is also underway at a Federation level. This will be furthered early in
July when several staff members will attend The Federation of New Zealand Steiner Schools’ »

Pedagogical Conference for Teachers of Classes 1-8. The title and the theme of this year’s AN
conference is Meeting Diversity: Steiner Education for 21st Century Aotearoa NZ. This is the theme of 3 e
the keynote address and one of the workshops and is described in this way:

Meanwhile, since the 2013 annual Federation council meeting, conversations i
have begun on ways in which we can more meaningfully and visibly articulate an -
expression of Steiner Education in this country that is respansive to the unique N ’\.{
environment of Aotearoa, New Zealand. Against this backdrop schools have £
begun to collaborate in the development of new curriculum documents and the \
call has come from our teachers for new and practical ways to deepen their \¢ ™
understanding of Steiner/Waldorf pedagogy and curriculum. ) \ \

5.3  Cultural competencies and community responsiveness =3¢
Working with the SAF has been a major component of addressing the co c(erns““a:sed by the

complainants. Led by the SAF, the School identified two priorities for 4 i'K\fvork which are:

o Todevelop a culture of a genuine, trusting partnership beM den  Whanau, the wider

community and the School. b
o  To develop staff’s cultural and linguistic competenfe y}h a focus on Maori as Tangata
Whenua. 7N Y
A Change Team was convened made up of staff, Boa mepnbers Mana Maori representatives and
parents of students at the School. A Change Plan gﬁ}eveloped with a set of specific, scheduled
actions designed to take the School towards tlfe;,e o goals.

The SAF’s work at the School recently conc@}j with the development of a Sustainability Plan. The
Sustainability Plan includes review ang'fé luation of progress against the Change Plan, specifies

where ongoing change is built into tﬁ‘e\ chdol’s planning documents and identifies resources and
support that is needed for pro‘g/tes%*txé continue.

yery e‘ncouraged by the way the School has been open to change. With
|th ‘the community, she sees promising indications of a more consultative
approach but is aware% ynsulting with the community, or even at times with staff, has not
always previously Schoo[ s way and that a more consultative, inclusive style of operation
may not yet be;err\lb\ed éd. She reported that the work on cultural competencies was much needed
and has got off{o.a strong start, but that there is much more work to be done.

The SAF reported that she j )
regard to the relationshjp

The SAE’W H\{é periodic contact with the School and has indicated a willingness to re-engage if
nece am/

T@_?\ v rfstrand is also embedded in the 2014 Charter with these Charter goals.
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Treaty of Waitangi
- To recognise our commitment to the Treaty of Waitangi by ensuring that every pupil is enriched by

an environment that values and reflects New Zealand’s bicultural heritage
- To promote and support Maori educational initiatives to increase participation for our Maori
children and our other children consistent with the principles of the Treaty of Waitangi and the

Waldorf Curriculum

Equity
- To positively promote equity issues, celebrating differences and openly accepting all cultures amtl e
beliefs within the framework of our ‘Special Character’ whilst acknowledging the unique p.far:e'fof ) R
Maori and New Zealand’s role in the Pacific as a member of the international Commumty pf nq\_i‘fens

Community Pariicipation \’
- To acknowledge that education is a three-way partnership between parents/caregfv\e% teachers

and pupils )
- To maintain an open and supportive relationship with the School’s communfi‘y’so that the
educational needs and wishes of this community can be understood . (}Q )\\

- To draw upon the skills, resources, and wisdom of the community aqé'x\v‘rte participation where

appropriate

- To ensure that if things go wrong, procedures are in place to deam (th issues effectively.
i {

\\

The actions required to strengthen relationships with th gf.{cjﬁlzt'ommunity, in particular with
. 0
Maori, are further specified in the 2014 Annual Plan ]r@isj\ 2y
w»

-

1. Identify, promote and employ appropriate a é;e;ff\\étive communication and consultation pathways
which enable participation of, and partnersgﬁmﬂth Maori whanau.
o  Process: BoT to work with whanau @aqd Méiori)
°  Outcome: A protocol is docuny Ped\by the BoT, which will also be followed when consulting with
whanau during the developméﬁ‘t of’fhe Strategic Plan 2015-2018
2. Make the vision statementg(TE\Qa as a New Zealand Waldorf School more visible in an artlstlc and

creative manner in the School’s:buildings and surroundings
o Process: BoT/ CgJ/ é_to explore with the community ways to design and fund developments
o Outcome: Incre@setl Visible Maori presence in the School in various ways and media (i.e., pou,

signage, sculpttices)?

3. Continue tode%e\\o;fan enduring relationship with the manawhenua (Te Ati Awa ki Whakarongotai,

Ngati Rauk&%a, Ngati Toa Rangatira?).
o  Process; BoT / CoT to work with Mana Maori to discuss options for building stronger relationships

@tyanawhenua

0<\ﬁ ome: Staff, whanau, and students have a deeper understanding of the history of the
& Ufmawhenua

_;Cr;ntmue to develop community, Board, staff, whanau, and student understanding of the principles

i “of the Treaty of Waitangi in a contemporary and local context

o  Process: Teachers work to implement the tenets of Ka Hikitia in their programmes and practices -
°  Process: Treaty workshops are organised for staff and Board members, and the community

respectively
©  Qutcome: All whanau have had an opportunity to explore the principles of the Treaty of Waitangi

through workshops
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5.4  Review of special character guidelines

The Kapiti Waldorf Trust, parents and staff have been engaged in reviewing the special character
guidelines. While this process has been done before, this time there has been a deliberate effort to
be inclusive and the Board is of the view that the active engagement of families as well as staff, the
College of Teachers, the Trust itself has enriched the process significantly.

The process being used is an iterative one and is not yet complete. The review of special character is
also embedded in the School’s Charter.

5.5  Additional comments .

There are aspects of the complainants’ perspective that the meeting did agree with, for exampffg,
that the spiritual nature of Anthroposophy can render it somewhat impervious to critiques r{gi\]\m -
response the Board made it clear that Te Ra does not cansider itself bound by Steiner’svordsnor
does it take them as dogma. On the other hand, there are a number of aspects in theﬁtg{ “ﬁé‘?report
on the concerns of the complainants and others that the School considers to be fa&‘_{a:l-‘_é‘rrors, and
other things it does not agree with, but the group indicated that they do not tlﬂ/ I5)it is'a productive
path to argue and contest the complainants’ perspective. They regret tha{tt{i\éﬁ}%ékdown in
relationships has prevented the complainants and others who have Ief:c thg\ichobl from seeing the

progress that has been made.

They haven’t been with us on the journey that we have bee\%:@n. They are
demanding the change but they haven’t been here t_qo‘ke\g /i_fhat it is happening.

Someone else added: \ g
(
Treaty of Waitangi. Basically, the probleim.s j‘% ism Is right on top of everyone’s
D,

As a School we are moving actively and c ni'%s‘\gg!i} towards a commitment to the
i
consciousness. \%

f.;-:::‘ \%}:‘
Another person at the meeting described itths\)/ay:
/ N

It has been a real shaking upa\bi://t/t is invigorating. What is happening needed to
happen — we can see thatsndws,
X K

™
The group described the hug}g\amo\mt of energy that teachers, staff, parents, proprietors and others
have put in to these issu%ﬁq\gétthe past year and the consensus is that it has been exhausting.
While there is comp]ete_.a_gre\ément that it has been necessary, there is a view that it is not
sustainable and thaggﬁ“— g'ri)ergy needs to be directed towards improving other areas of the School.

Wy J
In terms of the \ﬂ(gy—-fqr)ward, the complainants have made it clear that their concerns are wider than

Te Ra School-\anéixﬁa,ve implications for all state-funded Waldorf institutions in New Zealand.

However,.in relation to the School, the complainants’ specific request is that:
& N

(/ ///\“\xj he current process of investigation into Te Ra School should contimie but also
(‘* N\ should include someone within the Ministry who is willing to get to grips with the
\ racist aspects of anthroposophy and how these aspects are contributing to the
\¢ pedagogy and culture of all state-funded Waldorf institutions in New Zealand

\’ ‘ %S deay.

'

/" The Board said that the School is open to review of any kind. It reiterated that significant internal
and some external review from the Ministry of Education has already occurred, but accepts that this
may not allay concerns about the ‘anthroposophical lens’ of those undertaking those reviews. It
would willingly engage with further review if that would provide assurance that the concerns raised

by the complainants have been taken seriously and are being addressed.

-

10
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6. Contextual issues

6.1 Theinternational debate about racism in Anthroposophy

This complaint was focused on racism at Te Ra School. It is clear the issues need to be placed in the
wider context of the international debate. It is not within the scope of this investigation to enter, or
take a position in this debate which has been running for many years, but it is important for the
investigation to acknowledge that the debate is an active one.

Accusations of racism have long dogged the Steiner School movement. These are based on the

assertion that Steiner believed that different races were at different levels of the spiritual hiera ch\?\;.:":" :

with ‘Aryans’ being the highest incarnation. In his review of Ansgar Martins’ scholarly text des\l Qed)‘
to identify the ambivalent strands in Steiner’s thinking, Peter Staudenmaier summarises Steme‘?\s '

views on races and racial evolution in this way: N\

W

P
“External racial characteristics reflect internal spiritual qualities; dffferent\m%(al\
groups represent different levels of spiritual development; some racial; grbu S
carry evolutionary progress forward while other racial groups are gege emtmg
and devolving; the ‘white race’ (or ‘Aryan race’ ar ‘Caucasian r ce “orFuropean
peoples’) are ‘normal’ and the race of the future in contras g.“_‘ 7 e“coioured
races’ and the fundamental hierarchy of ‘lower races’ and\%g eF races’ as an

o
EXprESS!On Ofspn'”tua] regress[on or deance N
. R V.
NV

However, the same review goes on to outline Martins’ arg fit'that as Steiner’s views developed
he increasingly distanced himself from theosophical co cem‘s\ f racial evolution and that racial
categories eventually became marginal to Steiner’ s,cé\s oldéy If this is an accurate assessment of
the shifts in attitude through Steiner’s life and r f d in his writings, a final determination on the

extent of racism within Anthroposophy will con 1@ fo be difficult.
™

6.2  Special character, the Integj”atlan)\greement and the Education Act

As an Integrated School Te Ra has statutqr'y/protection of its special character under Part 1 S3 of the
Private Schools Conditional Integ ga%fgn Act (1975). However, Part 1 $4 of the same legislation makes
it clear that integrated Schools are f_u_liy bound by all provisions of the Education Act and any

regulations made under thQCt

The Fourth Schedule to(e ed of Integration for Te Ra School signed in 1996 describes the
School’s special chardcter [t/ls explicit that ‘teaching, management and administration at the School
is based on Anthmfn% jy and that, ‘Rudolf Steiner’s educational writings and lectures are the
foundation and- \eqrt of the curriculum’. Further, it makes explicit the link between child
developmen%a\ human evolution of by saying, ‘the curriculum allows the child to grow in
know!e({ge the same way as humankind as a whole developed from picture-consciousness in

anci /.'rq towards an ever-increasing rational consciousness in modern times'.

Qe Na‘mé?lal Education Goals, New Zealand Curriculum and National Administration Guidelines,
¢ three of the five branches of the National Education Guidelines, are mandated in the Education Act.
hey require that New Zealand schools respect the Treaty of Waitangi, acknowledge New Zealand’s
/bicuitural heritage and pay particular attention to the progress and achievement of Maori students

and other priority groups.

National Education Goal 9 charges schools to prioritise, ‘Increased participation and success by
Mdori through the advancement of Méori education initiatives, including education in Te Reo Mdori,

3 Staudenmaier P (Dec 2012) “. . .out of the frying pan and into the fire” Rassismus und Geschichtsmetaphysik:
Esoterischer Darwinismus und Freiheitsphilophie bei Rudolf Steiner (2012)
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consistent with the principles of the Treaty of Waitangi.' The New Zealand Curriculum ‘acknowledges
the Treaty of Waitangi and the bicultural foundations of Aotearoa New Zealand' as one of its
principles and requires that ‘all students have the opportunity to acquire knowledge of te reo Méaori
me 6na tikanga'. The National Administration Guidelines require all schools to consult with their
Maori communities, to prioritise support for Maori and Pasifika students and other groups who may
be at risk of not achieving, and to monitor and report the achievement of these groups of students.

/. Summary and conclusions

It is clear there is a worldwide debate on the extent and influence of racism within the writing of (*Q.‘f:;- 5 "

AN,
{f

Rudolf Steiner. It is also clear that the special character of Te Ra School, based explicitly on ‘ )\ X

Anthroposophy and the writing of Rudolf Steiner, is protected through legislation and the}eﬁcél'-s J

integration agreement. N
.

Equally, it is clear that the New Zealand education system into which Te Ra has been 'rr\;E\“ tf"ét‘ed
recognises the Treaty of Waitangi and the bicultural nature of Aotearoa. New Zealdpd State and
state integrated schools are required to respect, protect and promote the right '/(;/f?Mgé'ri to
equitable outcomes from our education system, and to ensure all students Uéi\{r‘e\ he opportunity to
acquire knowledge of Maori language and culture. <é)\.;_ S

te

What is less clear is whether and how practice at Te Ra School is inﬂu\e; kby the racism that has
heen found within Steiner’s writing and is therefore embedded in tﬁ‘e.t}.iﬁﬁlmposophical worldview.
The complainants who initially raised the concerns and have pursued this complaint have not been
able to provide many specific instances of ways in which raci /t1 sbeen manifest in teaching or
behaviour management. However, these complainants t}aﬁ‘&\réée‘éted that their prime concern is
that those responsible for teaching and nurturing chi rﬁ\n %-\}e Ra and in other Steiner institutions
in New Zealand are, by their training and backgro !‘{dj,l mbtied with a worldview underpinned with a
hierarchy of races that sees indigenous races agﬁ’a_ \lfig lesser value. While this may be so for some
or all of those teaching at Te Ra there is curzgnt-lﬁz&j_;}o requirement or mechanism to audit the beliefs
N J

held by teachers in New Zealand’s schoojs.

That said, when the concerns were flrst/i{g’ig,ed by these complainants, more than two years ago, Te
Ra’s response was poor. The prob,l_e(nj’/\iq'fssﬂenied and those raising it were vilified to the point
where their continued involvement with the School became untenable for them and for many
others. The School regrets tl:le-jslmay the concerns were handled and accepts much responsibility for
the poor response that I;d %0{1"]any families losing faith in the School.

However, this investiga’&t}(bés found clear indications that Te Ra has taken the concerns much
more seriously in thé"la_sﬂ\nivhe months and a number of work streams are underway to explore and
address the Sc édj’-ﬁeé'ponse to being part of a bi-cultural society. The initiatives underway are
described in the Bﬁi‘dy of this report and have been built into the School’s planning and reporting
documents;wﬁich"is an indication that they are not just one-off responses. It is clear there is much
more wgrlitb do and there is a commitment to.do it.

& s R

&,

Vi ; 4 s — -

Theruptufe in the relationship between the complainants, other dissatisfied families and the Schoeol

(haSKméa nt that those with concerns may well not be aware of the work being done by staff, parents
//A \'Qﬁ'd‘-proprietors or of the shift in the positions of many of those involved.

‘ \1{/1’?\1 conclusion, the concerns raised by Sophie Perkins and Krissy Dussler have substance and they are
/ » /" part of a worldwide issue. The writings of Rudolf Steiner are at the heart of the special character of
A4 Te Ra School, protected through the integration agreement, and some aspects of those writings are
A ¢ not compatible with the principles of the Treaty of Waitangi and New Zealand’s education system.
Te Ra School has acknowledged the issue and is working to ensure that no racist ideology is reflected
in the curriculum or in teaching and that the School embraces and promotes the bicultural nature of

New Zealand.
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Appendix 1: Statement from Sophie Perkins and Krissy Dussler

14 March 2014

To: Minister for Education, Hekia Parata; Helena Barwick, current investigator of the complaint
for the Ministry of Education; and all other relevant parties

Re: The continued investigation into the complaint made by Krissy Dussler and Sophie Perkins_ "

With regard to our complaint to the Ministry and ensuing proposals, we would like to reite:(e(f@ tﬁe
need for a transparent, thorough examination of anthroposophy and the role it plays in K ' \\‘: .
establishing the pedagogy of Steiner Schools. We are aware that the spiritual picture of N
anthroposophy is complex and that the examination of it is filled with difficulties afid } énsitive

issues, such as the freedom to personal beliefs. T\ &

&) %
Within the setting of education, however, we cannot label anthroposophy 4s \S/{,Cl)/f a personal
belief system. To the contrary, it is a well-established and institutionalise tsﬁﬁﬁtual path that
informs and inspires the pedagogy and the ingrained culture of what fgtate—funded institutions.
Therefore, no matter how complex or fraught with difficulty, this{hyestigation is essential to
ensuring that the children who attend Steiner Schools receive the san)e protections as those in
other state-funded Schools. \(\\ y
P o
There is a danger that, to avoid the pain of the pl‘ocesjdf\iﬁg stigation of the spiritual path, which
sits so closely to Steiner teachers’ personal reality N&K\;‘Qb;ﬁlges Steiner Schools and institutions
might choose to make will be add-ons, even if go/@g’\bfv th good intention. Therefore, any
investigation needs to be sturdy, independent {ngl"u' iased to ensure that the core issue of racism
within anthroposophy is identified and ren'&(ﬁ'fég?is
J

Following our own research, we are,afﬁ/ra‘i‘e that previous international non-anthroposophically led
investigations have found it difficult fo.6ffer working solutions to the problem of racism within
Steiner’s philosophy because tbé;lja ial component of anthroposophy is wide-reaching and affects
the fundamental pedagogy /gf\Stei\fiiar Schools. For example, Rudolf Steiner's notion of the pre-
School child (what we cg;llttq@ay, a “kindergarten child”), is that he or she is in a stage of “(ribal”
or “group” consciousnesseT \;ie child then develops out of this stage, reflecting a more “advanced”
stage of human eva@ﬁbﬁ&which the curriculum then reflects and assists. What does this racially
charged termino]q%y*&;\l_(’p philosophy mean for contemporary indigenous cultures, and what
worldview is thigaeinforcing in the teachers who look through this lens?

D\
In 1'esan'S'é'to\ Helena Barwick's request, we have arrived at the following. Given the complexity
of th/isi\t e),%hese recommendations are by no means conclusive. They are instead a suggested

beginndng:

Wh&f’ai'e the realistic options for resolving this matter to our satisfaction?
\ 1. The Federation and Te Ra School need to be open, cooperative and willing to examine

I/\ A
/, \)/ the actual lens of anthroposophy and how this affects pedagogy. If you try to enhance
Y ad

Ve Vi
K\ ,) ) = 1,'_:\/
~
\

cultural understanding (i.e., Maoritanga) but still maintain the unqualified lens of
anthroposophy, you avoid addressing the issue. The racism sits within anthroposophy;

therefore, it is that part that needs to be pruned.

2. Adding things to the curriculum, however laudable, does not satisfy us. It is what needs
to be removed that is of importance. For example, bringing Te Reo Maori into Class 1 as
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subject without acknowledgment of why it has not been there in the past (and a
transparency that acknowledges the change in pedagogical understanding), means that
this advance can be easily lost in the future because there is no reference point marking
the shift. In this specific case, what needed to be removed was the pedagogical stance that
supported the idea that Te Reo Maori in Class 1 was not appropriate to be taught as a
language for children of this age and stage, unlike the German language which was
considered appropriate.

a) to clarify the example further, we would like to add we have heard reference to ™
the pedagogical stance that said Maou was not appropriate for Class 1 chﬂdlgn \ .
(regarding the sound of the language and content of tikanga Maori, mcludeg )j N
myths, legends and haka), from: Taruna, the Steiner teacher training centql Ny

overseas anthroposophical teachers; and teachers within the School 1tQaIf AN
Ve

D) this is one example of many, and &
c) we do not wish this example to be the sole focus of the 1ep01:_t"\th cern is
wider than that. \ / \

3. The Ministry of Education needs to be an active pamclpan’t Iﬁ h1s 1ocess with one
aim being to understand the complications within anthr opost and how this affects

education,

c///

4. All government-funded anthroposophical institufio ( (i, Ta1 una, Hohepa Farms, and
Waldorf Schools) need to understand the issue o%%gjsm ‘within anthroposophy and how it

affects pedagogy, and be committed to deleting it {rein their philosophy.

What process should be followed to identify anj@m‘e racism in institutions guided by

anthroposophy?
1. The current process of investigation int ’Te\ \a School should continue but also should include

someone within the Ministry who is wil llng\to et to grips with the racist aspects of
anthroposophy and how these aspects/ aé contr ibuting to the pedagogy and culture of all state-
funded Waldorf institutions in New Ze@amd today.

R

2. The Ministry needs to st1pulate\to\ﬁ]1 state-funded anthroposophical institutions the changes
they need fo make in 01de@1 emain funded.

Now that this issue has. b/e; ‘brought to the Ministry’s attention we believe it is unacceptable to

allow these dangeroly ar}ld repugnant ideas to hide behind the “Special character” status of
Steiner Schoolia_n(f\l fitutions. The same rules must apply to Steiner special character Schools

as to state S&hoolf
We personallybelieve that with persistence, openness and courage, it will be possible to examine

ancl‘/), 1€ tﬁe problematic aspects of anthroposophy from Waldorf Schools and institutions in
Q”a]l}ﬂfl enabling a continued fostering of the many positive practices that the Steiner

p]illos has to offer within an educational arena.

\Smcef ely,
i
<\ y,

/ \ Knssy Dussler and Sophie Perkins
/>
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Appendix 2: Statement from Mana Maori

Introduction
Mana Miori was formed to address a Jack of Te Reo Maori and tikanga in Te Ra School. The group

was instrumental in bringing the former Maori teacher into the School, and said that the introduction A
of a Maori dimension to School life was welcomed by students and families at the School. Y |
Y

The five former members of Mana Maori who contributed to this statement clearly indicated that it R,
was the racist ideoJogies of anthroposophy embedded in the Waldorf education system, and Te Ra . \, )
School’s denial and subsequent sabotage of Mana Maori’s efforts to address these racist ideologies N
. : _
that eventually forced them from the School. They made this choice because they had grave coniernsﬁ‘\
about the cultural safety of their children and their families, and they felt unable to continue jn‘ags
environment that would not allow anthroposophy to be questioned. After attempting to wol/ (\a(lﬂ\l\the
School to address the presence of these racist beliefs and after encountering much resist fanc from the
School, all these five former members of Mana Maori now see anthroposophy as captup t f angerous
and injurious to Maori and firmly believe that it should not be part of any educa}mp 1Sy \tém in

Aotearoa New Zealand. ( = \) .
J

Two main areas of concern emerged from the meeting with Mana Maori' 4 }7

1. How anthroposopbhical beliefs affect teaching and Iearnmg&f TeRa {and the lack of

transparency around this). \\‘\

2. The defensive and obstructive way in which the Schéc\altséait with Mana Maori’s questions
and concerns. \%

1. How anthroposophical beliefs affect teachin <a?ﬁd%e£rmng at Te Ra

Anthroposophy is a religious belief system that<§ggs ts founder Rudolf Steiner as its prophet.
Anthroposophy informs Waldorf Schools’ eﬂue fonal practices and institutional structures. Although
this translation of anthroposophy into ngde fe}iiucatlon are not made transparent by the leadership
and current staff of Te Ra to parents, ILKB”IS a direct correlation between the beliefs, values and
attitudes of anthroposophy and thqgetule and operational practices of Te Ra.

Central to anthroposophical belfefis Steiner ’s theory of the evolution of human consciousness. In a
nutshell, this is based on a }fem ry of reincar nation, wherein a person is born first as a dark-skinned
person, and then works gns ot her ‘way through different incarnations of gradually lightening folk until
they reach the ult:m%te gbg Df being born white with a consequently higher level of consciousness.
This progression 15\1\ eg)ted in Steiner kindergartens and Schools, with it being likened to the stages
of development, Of the:growing child. The consciousness of the younger child is associated with an
earlier stage of htl)man consciousness, and finds itself reflected in what anthroposophy considers to be
less advan qd races and cultures. For example, tribal cultures have attributed to them a ‘group
consg;ohs ness’, rather than an individual one, and are seen to correlate with early childhood and
kmcfélgat‘teﬁ ages. This unsophisticated structure places darker-skinned people as naive and lighter
s cmn§ "people as more enlightened. These two dimensions of evolutionary thought—the evolution
\ﬂn ough the races and the evolution of the child—are intertwined.

\ /’} hrough the 12 months in which Mana Maori engaged with the issues surrounding these racist

1deologies in anthroposophy, the group arrived at the conclusion that anthroposophy is corrupt and
dangerous for all people but it has specific implications for the indigenous people of Aotearoa. Mana
Maori saw that it creates an environment within the School that is tailored by imperialist ideologies
that give the predominantly non-Maori community a skewed perception of Méori and Maori cultural
practices, and of what a constructive, healthy and inclusive engagement with the tangata whenua

should be.

15



).

A

Ve ﬁ\

‘\f‘

//3 X

Confidential

Transparency

The group agreed that the School provides very limited information to parents regarding
Anthroposophy. In fact, the teachers present at the meeting described a culture where Anthroposophy
is deliberately not discussed with parents on the basis that only those with a deep knowledge of the
“spiritual science’ of Anthroposophy — for example the evolutionary concepts and other aspects —
teachers should not discuss it. An Anthroposophical School dactor told staff “you don’t talk about
anthroposophy with the parents”. A parent group member agreed that it was difficult to get
information about Anthroposophy, saying: “When you join the School community as a parent youg,
understanding of Anthroposophy is very partial—it is what the School enables us to see—and 1t<t\§1kés‘
some time if ever to become aware of how Anthroposophical teaching impacts on the cmucuﬁﬁmamd

the understanding of child development.” / \

Some of those who adhere to Anthroposophy take the view that a full understanding ef. thﬁ\espmtual
science” takes 30 years or more. Parents are therefore not expected to aftain a true undea‘sfandmg of it
and as a result parents’ concerns are often marginalised because their limited unﬁasﬁaﬂﬁmg of
Anthroposophy does not allow them to be equal partners in the discussion o 'fe}fﬁh ag practices,
content and child management. This was felt as Mana Maori suggestlons lé, d\ﬁ:‘ tributions were

slotted into their place within Anthroposophy. -.-"/\ o

Mana Miori says there is a tolerance for ambiguity and lack of cl'q{ty ‘because of the view that as
those with an Anthroposophical world view evolve, apparent cont d};ctlons will be resolved and
clarity will emerge. There is also a sense that because Stein: ained his knowledge in a spiritual way

the knowledge must be trusted rather than questioned. f“ i :f'

2. The way in which Mana Maori parents’ questlﬁ\lﬂ concerns have been received by the
School

Initially Mana Maori thought it would be Stlm@?fﬁi\,wmd to get rid of racism from the pedagogy. The
first surprise for members was that most jfﬂQ -faculty denied that racism was present. Then, as time
went on Mana Maori realised that there was mbre to this issue than simply “removing the books”
containing the racist teachings ﬁom egpatent library (which was one of the initial responses from the

N

School). '-\_ &

From the beginning, Mana Mé’/u \7\\/‘&5 tasked with understanding Steiner’s dangerous ideas on the
evolution of consciousne “g;md th¥ hierar chy of race, and how these teachings had manifested
themselves in the cuuent rrieulum and teaching practices at Te Ra and the wider Waldorf
pedagogy. An i 111 fauié pe Bﬁl spective is not present in the curriculum and even though other cultures
are subjects of S%S % ‘are presented from an Anthroposophical perspective and viewed as
representing the Blopmental stage of the child that correlates to the stage of the evolution of
consciousnessiial a particular culture represents. The culture that is represented through study is
KTS drrelation to the child’s stage of development.

chosen f01

Maga Mﬂ\'l discussed what was for them a very painful process of working with the School to
gg {fgpxt‘ffe Declaration Against Discrimination that was issued by the School in November 2012.
%[}ai\/laon went through a three-month process with the School to reach the Declaration, often

5 fmeetmg two or three times a week as well as having meetings at the School. However, in the end they

V“describe the Declaration as a compromise on both sides.

Most disheartening for Mana Maori was that when the Declaration was finalised and Mana Maori
wanted to take it back to the parent community for discussion, the School did not wish to make it
public. Under pressure from Mana Maori, the School then wanted to simply present it and not enter
into dialogue with parents about it. The School did not want Mana Maori to have an active voice in
the presentation. Tt consigned the group to the role of silent support, with a karakia to begin and end
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the presentation of the Declaration. Mana Maori is of the view that the School’s behaviour at that
point contradicted the Declaration,

The School did undertake a curriculum review but as it was conducted by Anthroposophists, Mana
Maori believes the reviewers would have had difficulty seeing where the problems lie. The School
was adamant that a review should only be undertaken by School staff members. Mana Maori has 441;_\__
always said that a curriculum review must be independent. While Mana Maori would still like to see a / o
review of the curriculum by educationalists outside Anthroposophy, they are no longer convinced that )
taking the curriculum apart and rebuilding it will address the issue, as teachers continue to be trained “\ﬁ
in Waldorf pedagogy underpinned by Anthroposophical views. Mana Maori sees attempts by thq\‘ .
School to deal with this matter as belated, weak and devoid of any real understanding or acci'ptaﬁc\e\ of
the problem. Efforts by the School to address the issue are of a defensive nature and amo/uﬁt\ ond)

more than lip service and tinkering with wording. 5 \

Throughout this process Mana Maori saw a clear division develop between those staff‘af’ldpatents
who questioned Anthroposophy and the leadership of the School, and the 1emaming s\taff who
followed the School’s position blindly. The School made clear efforts to preséi 1ﬁ‘th\e problem as being
the questioning staff and parents, of whom Mana Maori was central, rathefhan {4he issue of racism
itself. Ideas took a grip in the School community that the dissenters were ti;y,l_n% to turn Te Ra “into a
Maori School”, or were “trying to destroy our School”. Effectively the §Chool says there is no racism
and the statements by Rudolf Steiner are reflective of their time. 4 13\‘~Was not the experience of Mana

Maori over thlS issue.

Mana Maori is also concerned about the School’s connmufma}%ﬂ’s with its community which,
according to this group, reflect the School’s 1eluc’{anc;i i pelly air and debate this issues. The
School has never produced a clear and satisfactory the issues and has been very reticent in
acknowledging to parents why staff have resi gnf ‘29/famlhes have removed their children from
the School. When questioned about the exod).lé’ { teacher replied *We don’t know why families are

leaving” (curriculum meeting, June 2013). = f \
j

3. Summary

Concerns about racism in Antlnopc%qpﬁ%m not unique to Te Ra but are a local manifestation of a
world-wide issue. As families Q&»{gve found much in Steiner philosophy that they do value, Mana
Maori hoped that Te Ra woul e leadership in working to resolve the issues. They have found

this not to be the case. A Ajﬁe membm of the group put it:
AN

“What caaé p,e;r?A really willing School would lead the change. We fought, we
fought@ho};r igniting the spark of desire for real change.”

{'-.
In the view o 3\51?1 ‘Maori, Te Ra does not have a culture where open debate and sharing of ideas is
welcomed (‘Qe experience is that dissenting voices are isolated and excluded. Parent questioning of

phllos(efphy\(n approaches was not, and is not, welcomed. One member said this:
N

. ,\ / & “The School talks about community and we went to Te Ra thinking we could have
5 asay, but when you come up against something like this you realise that your

views are not welcome.”

Teachers explained that while debate within the staffroom takes place, it is within the context of
Anthroposophy and does not question the parameters. They have a perception that they are open, but
they are only open within their framework.

Mana Maori, March 2014
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. Barwick's investigation into a complaint against Te Ra School. (= N

RESPONSE TO THE FINAL REPORT
OF THE INVESTIGATION INTO A COMPLAINT AGAINST TE RA SCHOOL
BY HELENA BARWICK

Introduction L
=
This response is made by the Federation of Rudolf Steiner Waldorf Schools in New . U‘\'\‘__;i\

Zealand (“the Federation”) and Te Ra School ("Te Ra”), to the report of Helena Barwick to "E;:\?/":b
the Ministry of Education dated 16 June 2014. This report was the final report on MS,\.\:}"‘; v

Discussion of Anthroposophy and Waldorf Pedagogy // _

The Federation/Te Ra is deeply concerned about the discussion in the rqpéﬁt;;;i__’ S
Anthroposophy; the allegation of racism within Anthroposophy; the rela:(_‘i“(_y}‘qg‘sj.j}i}p between
Anthroposophy and Waldorf Pedagogy; and Anthroposophy at Te Ré:,»j‘k{efSe themes are
primarily discussed at parts 4.1 and 6; and in the Summary and @orb usions at 7. The
Federation/Te Ra objects to these parts of the report, on the fcffh_gg,QJ that they contain a
number of highly contentious and potentially damaging proﬁé@ons; and:

(a) The author has not provided references for manQy \\ﬁ{r‘fése statements and it is
unclear what the source is — whether it is on‘%)\f the complainants, a former parent,
or independent research the author has c&\ﬁgﬁcféd - and therefore how reliable the
statement is. @ ¥

(-

(b)  In some instances, unsubstantia}é‘d,\é@@fétions are presentéd as statements of fact
~ (for example the explanation pg? )’(Q)so-called hierarchy of races at page 4).

(c)  The report fails to balance(t(ha@"'*?controversial allegations about Anthroposophy
with a complete explagﬁtioﬁ‘ﬂf“the alternative view. Against the incorrect and
misleading recountirig &f Steiner’s theories at 4.1 and 6.1; there is only one
paragraph whi% ibts to present an alternative, more accurate interpretation

(the third paragraph at 6.1).

e

(d) The auth é@%@hes a number of conclusions in the Summary and Conclusions
sectigg% t‘ﬁg@b 12 which are not supported by the facts or any of the preceding

N O
The cu QLi-[’él!?ive effect of these defects is that the report contains errors, is unbalanced,

N .
misleﬁa‘%{l_ and unfair,

/ﬁthr}» paper the Federation and Te Ra set out their detailed response to the report
%‘é}ﬁpting the same headings as the report).

Cey

\

“The racism within Anthroposophy” (4.1)

The Federation/Te Ra objects to this heading, which suggests a finding of fact — that there
is racist ideology or doctrine in Anthroposophy. The author acknowledges later in her
report (at 6.1) that it is not within the scope of the report to “take a position in this debate
which has been running for many years” and that “a final determination on the extent of
racism within Anthroposophy will continue to be difficult.” In that case, the phrase in the
heading should be a question, not a statement.

The Federation/Te Ra rejects any suggestion that Rudolf Steiner’s Anthroposophy
promotes a view which denies the universal nature of humanity; or which asserts

CP:DLG:533955_1

L
R




superiority of one “race” or social group over another; or justifies prejudicial judgements or
preferential treatment based on the grounds of “race”; or proposes the harm to or denial of
rights, needs, dignity or the value of others.

7  To the contrary, Steiner was opposed to ideologies such as “racism” which are held
dogmatically irrespective of evidence, and contain a principle of harm. Steiner asserted the
principle of universal humanity that joins all “races” in unity. He denied the principle of £
btologu:al determinism of either intelligence or culture; and upheld the view that all (EH \A'“'"

“races” and social groups have positive qualities which all could learn from each other; and ., J

promoted principles of benevolence and the self-determination of the individual. Durmg Y

a perlod when colonialism, nationalism and imperialism were very much in ewdence;ﬁg
“wrote:" -. S

True internationalism... springs from a love which goes out to all peoples and; raQ\s
order that the Iight received from them may be kindled in the deeds, concepts anth
creations of one's own people. Each individual race must so find its place |r}\thegreat
chorus of the peoples on the Earth that it contributes to the full understaangzwhlch
can alone unite them all in real and mutual knowledge... The evolu : o{‘the age,
with all the terrible paralysis that is appearing at the present m places-a solemn
duty before the soul: to gather together all that can unite man nd‘it\\ ove and array it
in opposition to the destructive elements that have made their appearance in recent
times. This quest for loving unification, for unifying love |&ﬁ\eerely a vague feeling.
To those who understand the conditions of life today, |t;|s the 1y highest duty of

man. \ \

8 ltis unc!ear precisely what is meant by the terms (ifac\am“’ or “race” or “racist” in the
Barwick report; which are not defined. Stemer,d r‘r@ refer to “race “in the modern

sociological meaning of the term. He only iological “races” on a very small
number of occasions, and the concept o{ |cal “races” is not central to his evolutionary
thought or to Anthroposophy. (\/,» %,

9  When Steiner did use the term “ra{j’\h\; did not typically refer to the biological meaning of
the term. He used it either m(t«!ﬁ?e sefise of an ancient extinct species; a civilisation or
nation; or a moral commumt’?i\baseﬂ on ethical individualism. None of these usages in the
works of Steiner go to 9}(}3&@ the assertion of “racism”.

10 Detractors of Anthr @ sophy who repeat allegations about the supposed “racism within
Anthroposophy" Have Typlcally taken a quote out of context and omitted key explanatory
details. Alter, el/y?they have failed to appreciate the specialised use of terminology
employed k) Stépner or not understood the underlying premises of his remarks. A

commoginistake is the interpretation of Steiner’s historical writings according fo

contef O%,ary categones of meaning rather than in their own historical terms (a problem

mgd presentlsm")
<,_/ ﬂ"he international debate about racism in Anthroposophy” (6.1)
“)iThe author states that the issues of alleged racism at Te Ra “need to be placed in the
wider context of the international debate”. Ms Barwick states that accusations of racism

“are based on the assertion that Steiner believed that different races were at different
levels of the spiritual hierarchy, with “Aryans’ being the highest incarnation”.

' Steiner 1920: The Peoples of the Earth in the Light of Anthroposophy, www.rsarchive.org

2 For elaboration of the above points refer to the extensive academic study by Robert Rose, Ph.D. Transforming
Criticisms of Anthroposophy and Waldorf Education - Evolution , Race and the Quest for Global Ethics, Centre for
Philosophy and Anthroposophy, 2013 , (203pp.)
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The discussion in this section of the report of the so-called international debate about
racism in Anthroposophy is inaccurate, unbalanced and unfair, for the following reasons.

First, the “international debate” is primarily a feature of the internet; with only a smalll
number of scholarly texts written on the subject. The Barwick report does not set out the

main features of this so-called debate; identify the key texts or participants with their

credentials and background; or cite those consulted to formulate the discussion in the «:"*;\:‘_‘

report of the “debate” and its significance. ‘ ( 9 ke
\ -

Second, in support of the assertion of racism within Anthroposophy the author prowdes a “ _/
substantial quotation from Staudenmaier, a hostile critic of Anthroposophy, purpothQ‘to b

_explicate Steiner's views on race and racial evolution. The report does not prowdzfa\\

corresponding quote from a recognised Anthroposophical scholar providing ar'l/eﬂa‘\ mai |
point of view. {\‘ '

A prominent formal investigation and an academic study, which could hatg b b eH cited in
the report to provide balance to the dlscussmn are the report of the L ..\Cr@‘(\)ommlssmn
and the more recent work of Robert Rose.” PR N

In the 1990s, a Commission undertook a detailed survey of alko i\Steﬁ‘ner's works {(over
6000 lectures in total, with approximately 360 volumes in Sfeﬂ&{r s Collected Works). The
Commission took four years to complete this work and |5\§§ﬂ report was 720 pages long.
The Commission examined all passages in Rudolf Steiners writings about the subject of
race in their original contexts; and found no groungiﬁ rAccusations of racist doctrine.

vad
The Commission's final report stated:* ﬂ\

There is no question of racial doctrin mrolved in the work of Rudolf Steiner.
Nor does his work contain any staf hich have been made with the intention

. of msultmg people or groups on hj of race... Suggestions that racism is
inherent in anthroposophy h n shown to be categorically incorrect. Rudolf
Steiner’s anthroposophical p (tra;gal of man is based on the equality of all individuals
and not on an alleged s rlor'rty of one race over another one. Nevertheless, the
collected work of Rudaq r does contain some statements which according to
current criteria are >15& minatory [nature] or could be found tfo be ;

discriminatory.

The Commission &ed that with the evolution of language, many words develop different
connotations a Jmeanlngs over time, so that the originally intended meaning of a
statement méd& by-Rudolf Steiner in the early 1900’s may well have undergone change,
and if r%iy eated may lead to misunderstanding which places Rudolf Steinerin a

negatlv (ﬂ\,dem light.
Insregar fo Steiner Waldorf education, the Commission found that (consistent with the

/pﬁar L:dgement of the Dutch Government's Education Inspectors); racism is not inherent
W,

o= ‘(hgre either.
l_/‘—) g
;20" More recently, Dr Robert Rose of the Centre for Philosophy and Anthroposophy undertook

/ /v\\ a detailed academic analysis of the criticisms of Anthroposophy, particularly those of
/f /\}/’? Peter Staudenmaier (which he disproves).® Dr Rose concluded:
A "\.f."
5

¥ Above n 2.

* Press release/executive summary in English available at hitp://uncletaz.com/steinerrace. html

% Above n 2.
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(a) Seen in their proper contexts, Steiner’s views, including his central evolutionary
theory, held no racist theory or view.

(b)  Steiner’s ‘Positive Global Ethics’ opposes Racism. (p.49)

(c)  Steiner only speaks of biological races on a few occasions; they are neither central
to his evolutionary thought, nor to Anthroposophy. (p.78)

(d)  For Steiner, brotherly love and other moral values were the unifying principles that
could unite all races. For him, what was important was that all peoples of the
world, through the agency of individuals, could create a positive future. (pp. 142«\‘

143)
“Anthroposophy within Waldorf Pedagogy” (4.1) /\'\h

Anthroposophy, which can be translated through its etymological roots as w:sd}ﬁi@ of the
human being,” is the philosophy which inspires Waldorf Education. Itis also\thWn as
Spiritual Science and described by Rudolf Steiner as a pathway of kndwledbe leading the
spiritual in the human being to the spiritual in the universe. It is not b’a derstood as a
body of fixed doctrine requiring belief, but rather as a way of kqow\%v ora mode of
inquiry initiated by Rudolf Steiner and “every elementin Jt }Ubfécl to belng weighed
and evaluated by each individual using his or her own fre\edio fJudgement

‘\‘-\

))

Steiner’s research gave birth to many movements ln ag\twlture medicine, architecture,
the arts, in social finance, as well as in education {W\s{g people have sought to deepen

and extend their relationship to the world and to a‘t’?f‘o”cher by applying spiritual concepts
fo their practical daily life. The first school wal f;i%%d by Steiner on the invitation of

industrialist Emil Molt as an impulse for iiid cultural renewal after the First World
War for the children of workers in the W rf Astoria cigarette factory in Stuttgart; it was to
be an educational antidote to the 1r that was then gripping central Europe. This

school was revolutionary for i 3trs(um\'%e\a &1 rooted in egalitarianism); it was co-educational and
open to children from all SOC(K /QIDUS ethnic and economic backgrounds.

Waldorf pedagogy is m{ofﬁiﬁ Iy Anthroposophy in that it holds at its centre the question of

what it means to be huma d strives out of this understanding to honour the unique
developmental pattfi ay of each child. While Rudolf Steiner spoke and wrote at great
length about ¢ 1fide\zelopment education, the role of the teacher and teaching
methodology; Th|§dld'not prescribe a Waldorf School pedagogy as such and regularly asked
of his stt;d@tk_‘ s that they not rely on his authority but test his ideas to form their own truth.
What QW know as Waldorf pedagogy has grown and developed over the past 85 years
and ls\vfhbrally characterised as an “art of education” — mobile, creative, and adaptable;

y 1fh p enduring base of Steiner's description of child development and spiritual

\yﬂnd}efstandmg of human nature.

{Qf JlThIS part of the Barwick report contains an inaccurate and distorted interpretation of the

history curriculum that is taught at Steiner Waldorf schools - as if it promotes a racial theory
of cultural evolution, historical change or child development. This is incorrect, and to the
contrary, no judgement is made at Steiner schools as to the relative “enlightenment” of
cultures during different periods of history. Steiner schools celebrate difference and

]

Professor Douglas Sloan, Professor of History and Education Emeritus, Teachers College, Columbia University
(2004)
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diversity; and seek to give children an empathetic understanding of how it might be fo live
and think in another time and culture.

25 Relevance is seen as an essential driver of the Waldorf curriculum.  Its foundations were in

Europe and consequently were Eurocentric. Today, it finds resonance in over sixty

countries around the world — within countries with cultures, traditions, ethnicities, religions A
as diverse as Kenya, Egypt, India, Japan, Israel, Thailand, Russia and Brazil. Each will
adapt and localise the curriculum to reflect and honour the historical and cultural journey of Q{F %
their people, within a world context. The implications of this for Aotearoa New Zealand areﬂ/\}’
not a concern, but an exciting challenge; as Steiner Waldorf schools here strive to reflest,in %
their curricula our bicultural and increasingly multi-cultural heritage. Q\S\?

e
P e o
RN

()

26 Schools and individual teachers will show wide variation as to how they translg}%e\h:::
curriculum and pedagogy for the particular time, place and circumstances c)(f;‘fﬁ'§§_[1|lﬂren
they teach. It would be expected that Steiner Waldorf teachers undertake to; gtady
Steiner's ideas on education with an open and questioning mind, not ’g@'\tfg\\\&\éi\?e them as
dogma, belief or as prescriptive methodology. Where long establis-@hé’/ﬁilf‘s or practice
remain unexamined and unrefreshed then what should be Iiv]ng(ﬁﬁi siant can become

entrenched and experienced as dogma. . A X

A
¥

27 Anthroposophy and Waldorf Education have their own Igﬁg\ﬁé‘g, a jargon/terminology that
can be embedded within the culture of a school and Whic%@éas the potential to alienate the
audience it wishes to embrace if it is not understoggﬁ{misunders’cood. The Federation is

9

aware of the need to do better in this arena of ¢ mr\:jﬂn?ﬁating both ideas and intentions;
there is a need to find a common and conten@a *’Ianguage for the concepts used and
the willingness for teachers to regularly ?m%a% %oth theory and practice for their currency
and relevance. The Federation expec}ytﬁiéf to become part of each school's self-review

. 3 i W SN, ) .
process and be evident in natlonalfﬁgbé@lum review
| o

28 While teachers are expected tgs e Sanimitted to their own journey of personal and
professional learning and hay '\{ﬁ /active interest in, and enthusiasm for, Steiner Education
they are not expected to e meémbers of the Anthroposophical Society. Steiner Waldorf
teachers have a range “Fﬁ;spi\'tual orientations and religious affiliations. They will be familiar

4 {i ;ﬂ_an:f pedagogy; but there is no expectation that they will necessarily

/[gd-'ée of Steiner's works or be committed to them unthinkingly.

L , o :
> fools are independent entities that work independently of the

29 Steiner Wal 6?? :
Anthropqs&‘sﬁ“ | Society. The Anthroposophical Society offers its interest and support to

the sKh;”s.gﬁd other associated movements; in doing this it does not dictate, direct or
defgjg\le%‘ '/'any school matters. Employees of schools may be members of that Society but
'\_{Es; an individual decision and has no connection to, or influence on, their employment.

o < #The influence of Anthroposophy at Te Ra” (4.1)

(ﬁj‘:f,--"a‘_{:}‘*"'Te Ra School provided a response to this part of the report to Ms Barwick at the conclusion

>

N of the meeting on 29 May 2014; yet the school’s responses are not reflected in the final

vl report. This is unfair and in breach of the principles of natural justice.

31 The report states that the complainants are “convinced” that Anthroposophist thought and
teaching underpins the pedagogy and so on at the school; but that this is not openly
acknowledged or discussed. In fact, Te Ra (as with all Steiner Waldorf schools) is quite
open that Waldorf education is based on aspects of Anthroposophy. Te Ra rejects the
inference that it concealed what are fundamental principles and thoughts, at the heart of its
special character and well recorded in its founding and other documentation. New families
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are expected to have some connection with the special character; and this is explored at
the enrolment interview. However they are not expected to be Anthroposophists; or to

study anthroposophy.

32 The Federation/Te Ra also rejects the suggestion that Anthroposophy is deliberately not
discussed with parents on the basis that it may be misunderstood or misinterpreted.
Anthroposophy is an expansive philosophy ranging across education, medicine,
architecture, art, movement arts, agriculture, horticulture, social enterprise and religion. It
is not possible for a school to discuss every aspect with parents. Further, it is not the o
school's role to introduce parents to Anthroposophy (just as it is not the role of any church %
school to ensure parents have read their Bible or have extensive understanding of ’[hglr!S ~\_.,

_doctrine.) Parents have access to libraries, websites, to special character talks, Sy
handbooks, regular newsletters and parent evenings. It is expected that they V}HF\\ Ke
initiative in accessing all these possibilities for learning more about their cholée\sk *
education for their child. <

té]ner Schools.

33 ltis also important to note that Anthroposophy is not taught to stude[ 53
It may be introduced for critical discussion alongside other paths ¢ éa it in the senior

high school, when those students study philosophy.

How the School dealt with the issue (4.2)

34 Te Ra provided a response to many of the points made |h\ \s section of the report, which
has not been reflected in the final report. In partlcular\Tq Ra is concemned with the way
quotes from former parents and staff members K /heén set out in this part of the report.
These are individual perceptions; many of th ¥y critical of Te Ra and its staff. The
guoting of these perceptions, without full é%ﬁ support them and without a response
from Te Ra to each complaint, is unfanEp |s1 ing and in breach of the principles of
natural justice. The Principal expresséd”he‘r concern to the author about these individual,
unproved perceptions being includ d \mthe report before it was finalised; but this concern

appears to have been |gnoreq.//7

35 In the second paragraph, ﬂge‘}e@ﬁ states: "The first surprise to them was that most of the
Faculty denied that raaén was present.” This statement is presented as a statement of
fact, when itis an e essmbﬂ of an individual's perception.

\ /,1 i

36 TeRa rejects the asSert:on in the first quote that “there wasn't a willingness to engage with
the issue.” TAievge o%l did engage with the issue, albeit perhaps not at the speed that the
complamal&g\% Id have liked. The school has acknowledged that it could have
respon ci[ndre quickly; but it was not unwilling to engage.

37 A élr@\mf‘d paragraph on page 6, the author states that “All of those who contributed to this
umr?)'ary agree that no review of the curriculum or the pedagogy conducted by the school
<S/go\|/ng to be adequate because the school can and will only be able to look through the
(‘“ ”’v)lens of Anthroposophy and will not be able to stand outside in order to critique it.” The
- Federation and Te Ra make the following response to this statement,

W\
\/ 38 First, neither the Federation nor Te Ra accepts that the lens of Anthroposophy is a
AW

negative one, as this statement suggests.

39 Second, the Federation/Te Ra reject the suggestion that individual teachers and curriculum
leaders have no capacity for open-minded independent thought, an interest in current best-
practice research, or a breadth of curriculum knowledge and understanding that extends
beyond the Steiner philosophy. The lens through which curriculum is being reviewed is that
of a contemporary rendering of Steiner education that is relevant and responsive to all, in
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21 Century Aotearoa New Zealand. As State-integrated schools, Steiner Waldorf schools
teach the New Zealand curriculum alongside the Waldorf Curriculum.

40 Third, a curriculum review is underway at Federation level which includes provision for
oversight by an external expert provided by the Ministry of Education. This work will be
undertaken by representatives from all integrated Steiner Waldorf Schools and include the
teachers of Te Reo and Te Ao Maori. These teachers have been busy in their own schools
creating curricula which can be woven into a document that can serve as a model available = %,
for all schools. Te Ra School is not isolated from this picture but an active participant in )

this on-going curriculum work.

41 Behind this curriculum development work stands the Federation equity statement

Steiner/Waldorf schools are responsive to the wider cultural, social and political

contexts in which they are located in Aotearoa New Zealand in the 21st centup %{4 :
schools embrace and honour Aotearoa New Zealand’s bi-cultural heritage ;nd %
consider all human beings to be free and equal in dignity and rights. ‘ \ i

movement in Aotearoa New Zealand works out of an approach of qytty and rejects
strongly any historical statements from which inferences of racigFpsjudice may be
made. Steiner/Waldorf schools and teacher training centres,alje\cul)hrally safe
havens for all. <\ ./

The Steiner Federation acknowledges Rudolf Steiner's work. The%tjrgr\sﬁhool

The Federation of Rudolf Steiner Waldorf Schools in Ngg\r\Ze‘aland s Curriculum
Guidelines state that, “the principles that are fundamentaito Steiner/Waldorf
education are that it is accessible to, and able to'?}g a‘gapted to, the needs of different
ethnicities, cultures and religions. Curriculum 5@733‘/@3 “allows for the exploration of a
wide variety of cultural traditions and worldy Steiner/Waldorf schools in
Aotearoa New Zealand strive to imbue tHéir cu 5 iGula with the unique spirt and

history of this land and its peoples.” ( \\\—,
2

42 In relation to the complaints from Manwﬂlabrl concerning the creation of the “Declaration
Against Discrimination”, the report rec\g‘yds Te Ra’s acknowledgement that it did not handle
this well. However Te Ra reje(gz{'s the'dssertion by Mana that the school did not wish to
make the document public. 'ﬁwglsfﬂntrue It was the school's intention from the mceptlon
of the statement (in a sore ’6f Faculty meetings in October 2012) to make it public, as the
school's standpoint on thequestlon of race in Steiner's writing.

/
“Response from chool” (5.1)

43 Thepu rportg::ﬁfﬁ té?from the Principal at paragraph 3 is not in fact an exact quote of what
the Prlnclp'éi:saj The reportis misleading in presenting it as a quote rather than reported

speech?
44 F Fg\the fourth paragraph is incorrect and should read:

1

. 4 The Board again acknowledged that the School's initial response to the racism
concerns raised by complainants was slow, and when it came the response was

initially unsatisfactory.

“Additional Comments” (5.5)

/ \;J‘/ 45 Again, the quotes set out in this part of the report create a misleading and inaccurate
”? picture. For example, the quote from the Board member about the movement towards the

S

X
Q F Treaty of Waitangi is taken out of context and misleading. In fact, the school has always
been committed to the Treaty of Waitangi. The third quote is also taken out of context and
incorrectly portrays how the school feels about the events that have taken place Overall,
the technique of lifting quotes from people out of their context and setting them out in the

report like this is misleading and unfair.

CP:DLG:533955_1



L%

(o
N

Summary and Conclusions (7)

46 The opening paragraph of this section of the report is grossly unfair and misleading. The
author inter-relates the “worldwide debate” on racism in Steiner's writing; with Te Ra’s
special character based on Steiner's writing; to the fact that Te Ra's special character is
protected by legislation and the school’s integration agreement. The first part of this

progression is highly controversial, has been disproved by international studies (not 4,5_‘
reflected in the report) and is rejected by the Federation and Te Ra. It is unfair to present 4.::{ Ny,
these unsubstantiated assertions in this way; side by side with recognition of Te Ra's (_;_\_“‘&\__ P

special character.

47  Further, the Federation/Te Ra objects to the third paragraph:

What is less clear is whether and how practice at Te Ra School is influenced b t(ﬂg \):! N
racism that has been found within Steiner's writing and is therefore embeddg@lﬁn h,\,e"k""'
Anthroposophical worldview. The complainants who initially raised the Cﬂggérn‘;‘\\a\lnﬂ
have pursued this complaint have not been able to provide many specific; .,
instances of ways in which racism has been manifest in teaching or igehm@d.ur
management. However, these complainants have repeated that thejr:js’"lgti'\gbxéncern

is that those responsible for teaching and nurturing children at T ’ﬁéLad in other
Steiner institutions in New Zealand are, by their training and baek:g\"/yﬁé, imbued
with a worldview underpinned with a hierarchy of races thaj;ségs iNdigenous races
as having lesser value. While this may be so for some é@l\ﬁiﬁ{hose teaching at
Te Ra there is currently no requirement or mechanism fo ‘awtit the beliefs held by

teachers in New Zealand's schools. (emphasis added%‘\‘f‘w

NS

48 There have been no substantiated instances of ra{;\i\%\/ﬁe Ra; so the author has no
evidence on which to base her statement "whet r‘*@ifﬁf’how practice at Te Ra School is
influenced by racism that has been found witlﬁﬁ%tl iher's writing and is therefore embedded
in the Anthroposophical worldview”. Furterihefeport has not established that there is in
fact racist ideology in Steiner's writing(s? )2 ?fewhere in the report the author acknowledges
that it is beyond the scope of the r ﬁ\/g take a position on this point'and that reaching a
conclusion on it would be difficult (8,1))) Yet in the Conclusion the author appears to accept
that this assertion has been _r‘\y,ed.\;i'here is inadequate evidence in the report to support
this conclusion; and it is sg%é'@eﬁhat the author has not undertaken adequate inquiries or

dorso.

research to enable her(ﬁ:

49  Further, the authord :;a%;_go basis for saying “many specific instances” when the
complainants ha '%\Qt provided any instances of racism at Te Ra.

50 By stating " ﬁﬂ\é;i {g may be so for some or all of those teaching at Te Ra" the author

indicateghégﬁ&'ééptance of the complainants “prime concern” that Te Ra and Steiner

teac & jre “imbued with a worldview underpinned with a hierarchy of races that sees

in ,,ngn" 48 races as having lesser value.” This is a serious assertion, which challenges the
2 :‘ifgfe}sionalism and integrity of Steiner teachers, and is rejected categorically by Te Ra
'\.ﬁ}d“fhe Federation. There is no evidence in the report for the author to have reached this

N

== jconclusion; and it is unfair.

51 At paragraph four of this part of the report, the author states “That said, when the concerns
were first raised by these complainants, more than two years ago, Te Ra’s response was
poor. The problem was denied and those raising it were vilified to the point where their
continued involvement with the School became untenable for them and for many others.”

52 This wording suggests that this is established fact, but it is unclear on what basis the
author has concluded this. Te Ra has not been given details of anyone being "vilified” to
enable it to investigate the matter — it takes such issues seriously and will act on
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complaints. If it isn't, the author needs to make it clear that this is the complainant's
perspective or opinion: “The problem was denied and those raising it felt vilified..."

53 At paragraph five the author states that “Te Ra has taken the concerns much more
seriously in the last nine months...” In fact, Te Ra documented initial responses, and
these documents show that the concerns were taken seriously, albeit not as quickly as was
ideal. The “serious work” by Te Ra goes back further than nine months. The school
finalised the “Declaration Against Discrimination” in December 2012 (from a start in
October). Throughout 2013 there were three facilitated "Community Conversations”. Work, %
on the Special Character Guidelines began in November 2013. %

54 In the final paragraph, the author states:

In conclusion, the concerns raised by Sophie Perkins and Krissy Dussler have \Q
substance and they are part of a worldwide issue. The writings of Rudolf Sielj;rér B
at the heart of the special character of Te Ra School, protected through the © %y, ¥
integration agreement, and some aspects of those writings are not compatlble with
the principles of the Treaty of Waitangi and New Zealand’s education sy%teﬁ*\ Te Ra
School has acknowledged the issue and is working to ensure that no | rwamst \s[eology
is reflected in the curriculum or in teaching and that the School ek ,6r,ac,'s and

promotes the bicultural nature of New Zealand. RN
AL

f‘:‘\\.
kY

55 This concluding paragraph is inaccurate, misleading and unf& ecause it suggests that all
the claims of the complainants have been proven to be Grq:eeL cluding those about racist
ideology within Anthroposophy and therefore at Te Ra. ci\tgct the presence of a racist
ideology in Steiner’s writings was not established qné‘:\tt{,r» by the complainants nor Ms.
Barwick. This statement by the author suggest zceeptance by her and more
importantly by Te Ra that there is racist doctrf] X@ent in Anthroposophy which is
incompatible with the Treaty of Waitangi ﬁh j|‘\Iew Zealand education system; and
which Te Ra needs to work to excludg}’rét«f the curriculum and its teaching. This is

incorrect. The investigation did no{ﬁr& any e\ndence of racist ideology or practices,
inconsistent with the Treaty of Wai ng: or the New Zealand curriculum; and the author has

not undertaken adequate i mq\ |9s and research to enable her to reach this conclusion.

56 The summary and conc gtéka:frs are fo a large extent, based on unsubstantiated
interpretations by the ¢ \‘nants (including the complainant’s inaccurate and distorted
construct of a rac: I)]erarchy "). This is particularly concerning where the integrity of
individuals is p pj Iy compromised by speculative statements, which haven’t been fully
researched rb&ﬂnly have not been proved. Inthat case they have no place in the

c:oncludmgQR ra faphs of the report.
Ap eﬁ\sl{ces

57 Ufe pendlces to the report, which comprise the statements of Sophie Perkins and Krissy
< \sjer and Mana Maori, contain a range of assertions and theories about racist ideology
L/ o p/ﬁnthroposophy, Waldorf pedagogy and at Te Ra. These are unfounded and are rejected
-. ,,by the Federation and Te Ra. To the extent that these assertions are reflected in the report
itself, they have already been answered in this paper.

It is noted that a considerable proportion of the Mana Maori statement is incorporated into
the report, suggesting heavy reliance by the author on the assertions of this group. Itis
unfortunate that Te Ra was not given the opportunity to see these allegations by Mana
Maori and respond; befdre the report was written.

59 In addition, Te Ra would like fo correct the following factual error in the statement of Mana
Maori. Mana Maori states that the group was formed to address a lack of Te Reo Maori
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and tikanga at Te Ra School. In fact, Mana Maori was formed by the Te Ra Board in 2000

to support Te reo and tikanga at the school. Te Reo had been taught at Te Ra since 1996,

with the exception of periods in 1999 and 2007/2008, when a Maori teacher was not

available. When the teacher in question first visited the school through the “Kapiti Kids

Motivation Trust” in November 2008, there wasn't a Maori teacher at the school. After this

visit, the teacher was asked by the Principal to work with two classes for an intensive block. »
When this proved a positive experience and longer term employment was considered, R
members of Mana Maori were part of the interviewing group. ( )
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